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21st Century Literacies
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Blended Learning: More Than a 21 st Century Learning Trend
No. 265Grades K12
20 hours
Blended learning continues to show strong potential for increased student engagement that leadj
to higher outcomes. It has much to offer in 2L century classrooms, but it is far more than just a
trend. Blended learning is about systemic change through its ability to engage students, facilitate
differentiation, build research skills, and prepare studens for 21st century lifelong learning with
real world applications. Participants will be introduced to the research that confirms what the
components are of effective blended learning. By viewing firdtand what other blended models
look like in high perforil ET ¢ OAET T 1 Oh OEAUS81 T AAOGAI TP OEA
learning. With full lesson development and implementation practice, participants will leave this
course with the skills to transform their own K-12 classrooms.
Course Outcomes:
x  Transition from traditional learning to blended learning while acquiring knowledge of
resources to support and sustain it as a viable teaching model in classrooms.
x Effectively support students in transition from traditional learning to blended learning.
x Gainnew tools and strategies for effectively creating blended learning. Integrate blended
learning into existing lessons.
x Practice teaching in blended learning environments through implementation and
reflection.
x Use blended learning data to inform the planningf effective instructional practices while
meeting the specific needs of students.
Digital Literacies
No. 106Grades K12
20 hours
Participants will explore the hybrid world of digital technologies and what it has to offeas
learning tools for pedagogyand instructional design. Aspects of study will include communication
research, development, and social educational networking in furtherance of teachstudent
abilities to harness critical information in multiple and userfriendly formats. Participants will be
introduced to, and practice with, the 21st century tools and resources that lead to effective
curriculum design and hybrid instructional approaches that further CCSS 21st century digital
literacies.




Course Outcomes:

x Develop working familiarity with free electronic resources and other solutions such as
social media, online lesson content and interactive organizers to plan a hybrid literacy
curriculum with.

x Develop lesson plans that integrate digital technologies with traditional classroom
instruction for a differenti ated and engaging, contenspecific curriculum.

Flip Your Classroom With Digital Technologies

No. 266Grades K12

20 hours

Flipping a classroom takes commitment and time because is an inverted method of transforming
traditional classroom to one of responsiveness with a focus on delivery of instruction through
active, studentcentered learning, problembased learning, group verk, collaboration, and peer
instruction. Participants will learn how to, and practice with, delivering flipped learning through
digital technologies. They will view examples of flipped classrooms, vet lesson plans, transform
and modify their own lessons b design new material that responds to several successful effectivq
models of flipping classrooms.

Course Outcomes:

x Determine where flipping is needed in, and where it makes the most sense for, individual
classrooms in order to design effective flipped alssroom plans through blended learning.

x Research and access resources for classroom activities that focus on skill, strategy, and
concept application to embed in larger lesson plans.

x Understand, and develop facility with, components of flipped classroom$at are most
engaging for students in order to identify the content to plan engaging student activities
with.

Moodle for Everyone **for Instructional Designers and Staff Developers

No. 303GradesK-12

20 hours

, ROB8 O EBAOA AEGG T AT A xT Ol AA 4EEO x1 OEOEI P xE
inner workings of Moodle with a keen eye for instructional design. Included will be tips and tricks
for effectively working in visuals, graphics, multimedia, and use of the@ewest Moodle features to
include books, completion tracking, and reports among others. The use of Wikis and blogs will b}
used to facilitate discussion in both sefpaced and instructorled environments. A little bit of
Moodle for everyone! Participantswill practice in a sandbox environment, and come out with
design skills that can transition immediately to practice in their own Moodle environments.

x Develop a keen eye for effective facets of instructional design.

x Import effective facets of instructional design into original products.

x Contribute to a compendium of best practices in blended learning using Moodle tools andj]
Moodle-friendly applications.

Motivating and Engaging 21st Century Adolescents
No. 115Grades 612

20 hours

What are the classroom coditions that motivate and engage our 21st century learners? What arg
the assignments that cultivate curiosity and foster collaborative peer relationships? This@urse
examines the research that supports engaging classroom talk, questioning and setpression
through strategy, technology and effective teacher facilitation. Participants will leave thiseourse
with multiple resources to aid in motivating and engaging the 21st century adolescent learners ir]
their classrooms.




Course Outcomes:
x Understandthe classroom conditions necessary for 21st century learners to become
motivated and engaged.
x Resource and create collaborative assignments that incorporate hybrid methods of
teaching and learning.
x Plan for and implement strategies for effective facilithon of a motivating curriculum.

Assessments and Use of Data

The starting point

Common Interim

All About Diagnostic Assessments
No. 167Grades K12
20 hours
The role and relevance of diagnostic and formative assessments and their importance as
scaffolding tools are discussed ithis e-course, along with their diagnostic, prescriptive
Ei Dbl EAAOCET T 068 ) AAT OEAZEAAOQETT 1T &£ OOOAAT 606 (
instructional strategy for improved teaching is the higher goal in this engaging workshop.
Participants will use data to assist in decisionmaking as it works into improved student
achievement.
Course Outcomes:

x Develop working knowledge about diagnostic assessments.

x Understand the role and relevance of prior knowledge and scaffolding in the diagnostic

assessment process.

x Use diagnostic tools to inform instructional strategy for improved student performance.

x Understand how diagnostic assessments work into a differentiated curriculum.
Assessment that Drives Instructional Decision -Making
No. 203GradesK-12
20.hours
Aligned to: Danielson Domain 3, Marzano Domain 1
Using assessment criteria to drive instruction requires the use of reliable data. Teachers that are
actively and systematically use this data can understand student performance and thus leveeag
best for effective progress monitoring. Participants will be introduced to multiple assessments
that include feedback models and other formative methods that feed instructional decisions.
Participants will learn to find and use this data effectivelya make informed instructional
decisions with.
Course Outcomes:

x Use and practice with evaluating and monitoring work against assessment criteria.

x Plan with, and practice using, assessment criteria aligned with performance standards.

x Use assessment and pesfmance standards to reflect and improve upon practices with.

x Practice with effective strategies to communicate learning and instructional goals to




students, while demonstrating flexibility and responsiveness to student needs.
Best Common Assessment Practices
No. 173Grades K12
20 hours
Participants will be introduced to a number of common assessment practices (useful for all
content areas) grounded in what the research says provides the best data for teaching to a
common curriculum. Balancing summative ad formative assessments demands a standards
aligned curriculum for effective instructional practices, all of which will be demonstrated,
practiced with, and planned for in this course. Participants will understand how to effectively
monitor student learning, structure assessment criteria, design effective assessments, and acce
them for future use and for a rapid turnaround of student results.
Course Outcomes:
x Research current assessments practices and analyze criteria against student work. Desig
effective assessments.
x Learn and practice with the research skills needed to seek out assessment resources tha
build teaching capacity.
x Match gradelevel assessment criteria to standardsaligned curriculum and instruction.
Learn how to monitor student learningto move up individual student performance.
Data-Driven Goal Setting
No. 187Grades K12
20 hours
Goals are the natural outgrowth to data. Participants will come to understand the value and
appreciate multiple forms of data as they feed rich goal settingp include student learning
objectives.
Course Outcomes:
x Utilize and resource the multiple forms of data that feed into studententered goals and
learning objectives.
x Use and analyze data to set studertentered goals.
Data-Driven Instructional Strategies
No. 185Grades K12
20 hours
Instructional decision-making hinges on variables that can change by the minute, the hour, and {
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data to the right instructional strategy.
Course Outcomes:
x Glean and use valuable information about student performance from data.
x Analyze multiple data sets to inform instructional strategy with to include curriculum
surveys, inventories, stan@rdized tests, benchmarks, and anecdotal data.
x Use data to plan instruction with.
Evaluating Student Learning Objectives
No. 191Grades K12
20 hours
Developing student learning objectives is one skill. Evaluating their usefulness is another.
Participants will learn to reflect on the quality of their student learning objectives. Once reflected
ITh OEAUGIT OOA OAOEIT OO O11T10 j AEAAEI EOOON
classroom application as it flows into student performance.
Course Qutcomes:




x Develop capacity to evaluate the quality of student learning objectives.
x Use tools to evaluate SLOs with.
x Make adjustments to individual SLOs based on the outcomes of student evaluations.
Formative Assessment
No. 171AGrades K5
20 hours
Assessment of learning ofor learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in thiseourse. Participants will understand how to
effectively monitor student learning, structure requisite assessmentriteria, and teach to support
a rapid turnaround of results.
Course Outcomes:
x  Practice with the research skills needed to seek out assessment resources that further
teaching and learning.
x Match gradelevel assessment criteria to standardsaligned curriculum and instruction.
x Use tools to monitor student learning to move up individual student performance.
Formative Assessment
No. 171BGrades 612
20 hours
Assessment of learning ofor learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in this@urse. Participants will understand how to
effectively monitor student learning, structure requisite assessment criteria, and teach to support
a rapid turnaround of results.
Course Outcomes:
x Practice with theresearch skills needed to seek out assessment resources that further
teaching and learning.
x Match gradelevel assessment criteria to standardsaligned curriculum and instruction.
x Use tools to monitor student learning to move up individual studenperformance.
Progress Monitoring of Student Learning
No. 206Grades K5
20 hours
Aligned to: Marzano Domains 1 and 2
Based on the Marzano & Dufour (2011) practices that bridge professional learning communities
and student achievement, participants will beaken through a number of assessment designs
specifically geared to monitoring student learning and adjusting instructional practices for
improved outcomes. Through the setting of SMART goals, common assessments, conversion off
scale scores and New Repoffards, participants will understand the value of and effectiveness
behind progress monitoring as it works into improved student performance and academic
achievement.
Course Outcomes:
x Develop working knowledge of effective progress monitoring design.
x Understand the role and relevancy of progress monitoring within the professional learning
community constructs.
x Develop working knowledge of the function of PLCs as a vehicle with which to progress
monitor and make decisions that influence the acquisition and iprovement of student
skills.




Progress Monitoring of Student Learning
No. 208Grades 612
20 hours
Aligned to : Marzano Domains 1 and 2
Based on the Marzano & Dufour (2011) practices that bridge professional learning communities
and student achievement, prticipants will be taken through a number of assessment designs
specifically geared to monitoring student learning and adjusting instructional practices for
improved outcomes. Through the setting of SMART goals, common assessments, conversion off
scale scoes and New Report Cards, participants will understand the value of and effectiveness
behind progress monitoring as it works into improved student performance and academic
achievement.
Course Outcomes:
x Develop working knowledge of effective progress monitong design.
x Understand the role and relevancy of progress monitoring within the professional learning
community construct.
x Practice with virtual and real PLCs as a vehicle with which to progress monitor and make
decisions that influence the acquisition ad improvement of student skills.
Setting SLOs for Regents
No. 174Grades 912
20 hours
Setting an academic goal for students as a baseline for performance is a benchmark that moves
growth targets forward. Participants will become familiar with the process behind the careful
developmentof student learning objectives They'll learn how to setobjectives that fall within a 20
percent growth component of goals attainment.
Course Outcomes:
x Set specific and measurable student learning objectives that further student achievement
x Become familiar and develop utility with student learning objectivesas both a reflective
and evaluation tool.
Student Learning Objectives and Student Learning Targets
No. 176Grades 312
20 hours
As of the all of 2013, teachers in many states will be evaluat&dth specific and measurable
student learning objectives in oder to measure 20 percent growth target. The expectations for
and of SLO development will be outlined and discussed at length in thisceurse, as well as how td
set the important daily learning targets that feed them. State SLO resources will also be exdéd,
with exploration and practice with research-based resources that lead to the successful
development of effective, measurable student learning objectives and student learning targets.
Objectives:
x Develop specific and measurable student learning objgees that comport to state
expectations.
x Understand the 20% growth components as they comport with SLO development.
x Practice and begin the development of own SLOs by embedding them in comprehensive
lesson design.
x Practice the implementation of SLOs and stlent learning targets by embedding them in
comprehensive lesson design and using the data to drive further instruction.




Brain-Based Literacy: Cognition and Learning

Brain Based Literacy Strategies
No. 122Grades K5
20 hours
Science has taken educational research to new levels as applied to teaching and learning. Cullir
cognitive science that links tahigher-order cognition and multiple brain-based literacy approach,
participants will acquire a repertoire of authentic assessment tools and scaffolding strategy to
teach using brainfriendly instructional approaches. Other tools include strategy guides,
scaffolding charts, rubrics and thinking maps for immediate application.
Course Outcomes:
x Learn and analyze the research behind new science and brévased literacy strategy.
x Acquire and use classroom strategy and tools for teaching using a bremendly,
multisensory curriculum.
x Plan and implement within a new understanding of and for a multisensory, bratfriendly
literacy curriculum.
Brain -Based Literacy Strategies
No. 156Grades 612
20 hours
Science has taken educational research to new levelsasplied to teaching and learning. Culling
cognitive science that links to higherorder cognition and multiple brain-based literacy approach,
participants will acquire a repertoire of authentic assessment tools and scaffolding strategy to
teach using brainfriendly instructional approaches. Other tools include strategy guides,
scaffolding charts, rubrics and thinking maps for immediate application.
Course Outcomes:
x Learn and analyze the research behind new science and brébvased literacy strategy.
x  Acquire and use classroom strategy and tools for teaching using a brafriendly,
multisensory curriculum.
x Plan and implement within a new understanding of and for a multisensory, bratfriendly
literacy curriculum.
Creating a Cognitive -Friendly Learning Environmen t
No. 154Grades K12
20 hours
Neurons pass information along at speeds of up to 200 miles an hour. With this speed, there's n
end to the brainpower students can harness, and the teacher has everything to do with it!
Participants in this e-course will learn how to establish cognitivefriendly learning environments
that aid in student retention while minimizing the stresses that pull them away from learning.




Participants will leave this workshop with multiple takeaways for immediate, brainfriendly
application.
Course Outcomes:
x Understand and identify the practices and conditions needed to establish cognitivieiendly
learning environments.
x Establish cognitivefriendly learning environments.
x Plan and facilitate retention and cognition among students through motivation and
engagement.
Cultivating and Nurturing the Art Brain
No. 129Grades K12
20 hours
Thanks to new advances in neuroscience, it is confirmed that changes in brain plasticity take plg
when art is introduced to a curriculum, resulting in higher student achievement. Leveragg art
and cognitive science with teaching and learning is easily achieved as participants learn to
cultivate and nurture the creative "art brain" in students through learning environment, strategy
and effective scaffolding technique. Participants will expre and experiment with cognitive
learning theory as it informs rich and creative planning strategy and the differentiated curriculumj
that results of it.
Course Outcomes:
x Learn and practice with the cognitive science behind teaching and learning adluenced by
an arts-rich curriculum.
x  Plan with new strategies to implement and facilitate a multisensory and conterrich
curriculum that integrates the arts.
x Plan and scaffold student learning using creative strategy in a contefiicused curriculum.
Wor king the Brain Into Teaching and Learning
No. 103Grades K12
20 hours
Meeting old challenges with new ideas can be fraught with mirtioggling confusion if design
principles aren't organized around cognitionfriendly curriculum and pedagogy. Participantsn
this e-course will explore and experiment with learning theory that that embraces new design an
cross-curricular strategy that engages brain plasticity. Wrapping learner minds around new
knowledge through engaging lessons and strategy that builds capgcare some of the goals of thig
e-course.
Course Outcomes:
x  Develop working knowledge of the elements that make cognitiv&iendly instructional
design.
x Experiment with learning theory that invokes handson, crosscurricular strategy for
teaching and leaning.
x  Apply methods that capitalize on brain plasticity for higher retention and increased literacy
skills.
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Classroom Management and Learning
Environment

Classroom Management That Motivates and Inspires
No. 108Grades 612
20 hours
The socialemotional learning that leads to academic success has strong links to character
development. This ecourse will analyze the research, theory and strategy behind effective
classroom management as it feeds high student engagement and a motivatéssroom.
Course Outcomes:
x Develop working knowledge of researckbased theory and strategy for effective classroom
management and high student engagement.
x Design and implement lesson plans with embedded cognitive and developmentally
appropriate strategy that nurtures social and emotional learning.
Classroom Management That Motivates and Inspires
No. 158Grades K12
20 hours
The socialemotional learning that leads to academic success has strong links to character
development. This ecourse will analyze the research, theory and strategy behind effective
classroom management as it feeds high student engagement and a motivatémssroom.
Course Outcomes:
x Develop working knowledge of researckbased theory and strategy for effective classroom
management and high student engagement.
x Develop lesson plans that embed cognitive and developmentally appropriate strategy tha
nurtures social and emotional learning.
Classroom Management That Cultivates Respect and Rapport
No. 300Grades K12
20 hours
ThiseAT OOOAh AAOAA 11 S$ATEAIOIT60 $11 AET ¢Agq
will delve into the rules for appropriately handling delicate teacherstudent situations in the
classroom by understanding how to diffuse conflict through the six steps to problem solving.
Participants will come to understand and appreciate the systemic nature of negotiation by
examining common clasroom scenarios, common teachestudent interactions, and practicing
with appropriate teacher-to-student interaction protocols that lead to genuine respect and trust
while building rapport in the classroom. As participants read and view examples of approate
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interactions, they will integrate the rationale behind the art of negotiation reinforced through
effective classroom management. Participants will learn how to teach students the same
appropriate discussion protocols through the power of example, bysing them with each other,
and selfrating for effective use through a communications rubric in order to realize and
understand the classroom potential in turning behavior around. Control of the classroom
conditions, the use of communication protocols, @wing and reading classroom examples that
facilitate student respect and further student accountability for learning without using force will
be the critical drivers of this course.

Course Outcomes:

x Practice with appropriate teacherstudent and studentstudent interactions that lead to
genuine respect and trust, reinforced through classroom environment and recognition of
cultural diversity.

x  Plan for instruction by embedding newly learned strategies that facilitate classroom
respect and rapport with awarenes and consideration of cultural diversity.

x Demonstrate and communicate warmth, sensitivity, and caring for all students at all levels
of their development, and reinforce these behaviors through a classroom environment tha
accommodates respect and rapport.

x Demonstrate mastery of appropriate discussion protocols, and embed these protocols an
strategies into lessons to teach and reflect on their use in course discussion forums.

x Use appropriate discussion protocols with students to demonstrate their use amorggers,
and facilitate this use in appropriate learning instances.

x Embed relevant content into lessons that help students develop genuine respect,
appreciation for content, and take ownership of their own learning.

Creating a Cognitive -Friendly Learning Environment

No. 154Grades K12

20 hours

Neurons pass information along at speeds of up to 200 miles an hour. With this speed, there's n
end to the brainpower students can harness, and the teacher has everything to do with it!
Participants in this e-course will learn how to establish cognitivefriendly learning environments
that aid in student retention while minimizing the stresses that pull them away from learning.
Participants will leave this workshop with multiple takeaways for immediate, brainfriendly
application.

Course Outcomes:

x Understand and identify the practices and conditions needed to establish cognitifaendly
learning environments.

x Establish cognitivefriendly learning environments.

x Plan and facilitate retention and cognition amongtudents through motivation and
engagement.

Motivating and Engaging 21st Century Adolescents

No. 115Grades 612

20 hours

What are the classroom conditions that motivate and engage our 21st century learners? What af
the assignments that cultivate curiodly and foster collaborative peer relationships? This €ourse
examines the research that supports engaging classroom talk, questioning and setpression
through strategy, technology and effective teacher facilitation. Participants will leave thiseurse
with multiple resources to aid in motivating and engaging the 21st century adolescent learners ir]
their classrooms.
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Course Outcomes:

x Understand the classroom conditions necessary for 21st century learners to become
motivated and engaged.

x Resource and ceate collaborative assignments that incorporate hybrid methods of
teaching and learning.

x Plan for and implement strategies for effective facilitation of a motivating curriculum.

No Bullying Allowed: Creating Classrooms of Tolerance

No. 137Grades K12

20 hours

The social and emotional dynamics that underlie bullying will be examined closely for solution
and strategies that work into solutions. Specific to classrooms, participants will glean new
strategies for dealing with bullying behavior and creating s, nurturing classrooms in all content
areas.

Course Outcomes:

x Develop and apply awareness of, and understanding for, the social and emotional dynamj|
that underlie bullying behaviors.

x Develop new strategies for bullying prevention in classrooms andchools.

x Import new anti-bullying strategies into lessons across all content areas.

Organizing and Maintaining Successful Classroom Environments

No. 202Grades K6

20 hours

Aligned to: Danielson Domain 2, Marzano Domain 4

Organizing and maintaining classpom environments of respect and rapport are the high prioritieg
of this e-course. Teachers will learn strategy and examine practices that build environments of
respect and rapport through caring, thoughtful strategy, while facilitating respectful peer re@w
AilTT¢c OOOAAT 008 ' AOEOA PAOOEAEDPAOEIT xEI 1 A/
development of assignments and activities that build from high expectations for all students.
Classroom management strategies will further group work, studentngagement, and peaceful
transitions between and among activities.

Course Outcomes:

x Take an active role in learning about students in order to establish a successful classroon
environment.

x Develop working knowledge of behavior management strategies armmtganization of
physical space that contributes to an effective classroom environment.

x  Study and practice with successful attributes of student peer review that leads to organize
priorities of this e-course. Teachers will learn strategy and examine practs that build
environments of respect and rapport through caring, and peaceful transitions and student
collaboration.

Organizing and Maintaining Successful Classroom Environments

No. 207Grades 612

20 hours

Aligned to: Danielson Domain 2, Marzano Doma#h Organizing and maintaining classroom
environments of respect and rapport are the high thoughtful strategy, while facilitating respectful
DAAO OAOEAx AiT1 ¢ OOOAAT OO8 ! AOEOA PAOOEAEE
aiding in the developnent of assignments and activities that build from high expectations for all
students. Classroom management strategies will further group work, student engagement, and
peaceful transitions between and among activities.
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Course Outcomes:

x Take an active rolen learning about students in order to establish a successful classroom
environment.

x  Develop working knowledge of behavior management strategies and organization of
physical space that contributes to an effective classroom environment.

x  Study and practice with successful attributes of student peer review that leads to organize
priorities of this e-course. Teachers will learn strategy and examine practices that build
environments of respect and rapport through caring,and peaceful transitions and student
collaboration.

College and Career Readiness

Teaching to
the Common Core

not accident
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9 The Common Core
L= State Standards and
Text Complexity

M

Building Student Grit
No. 141 Grades K12
20 hours
The building of student grit is counterpart to the rigor and academic success that results ofit
particularly when preparing students for college and career readiness. This@urse will focus on
approaches that build perseverance, character and grit through trial and error learning, reflectior
on failure, building of mental stamina and strategies foself-control. The catalysts to character
development that build student capacity, and ultimately the grit needed to succeed in the
classroom and beyond, will take front and center.
Course Outcomes:

x Understand the theory and research behind strength and@mina building as it works-into

academic rigor and grit.
x Learn and practice with new strategies for facilitating student stamina and academic rigor
as it builds student capacity to become independent readers, writers and thinkers.

Inquiry -Based Teaching and Learning
No. 128Grades 612
20 hours
Inquiry -based teaching and learning begins with strategy, commences with inquiry and ends wit
deep understanding. Participants in this ecourse will learn the role of the facilitator while
practicing with approaches geared to moving students to and through inquinpased learning.
Models taught will embrace the potential to engage student learning while fostering deep
knowledge and understanding through handson curriculum, researchbased methods and
reflection.
Course Outcomes:
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x Develop working familiarity with research-based inquiry-based teaching and learning
models.
x Practice with methods and strategies geared to student engagement and inquibased
teaching and learning.
x Turnkey learned strategies into classroomso reflect and make needed adjustments.
Service Based Teaching: Preparing Students to Learn and Serve
No. 136 Grades 612
20 hours
Service based learning prepares students to learn by making meaningful connections to their
community, taking civicresponsibility and in solving realworld problems from the classroom.
Participants will be introduced to resources that further service learning goals and move student
from passive to active citizens through the use of partnership schools, universitiesith-based
organizations and nonprofits.
Course Outcomes:
x Plan for, and integrate, community action with instruction and student reflection.
x Develop SMART goals for a service learning action plan.
x Integrate student goals with development of a servicgearning plan for immediate
classroom implementation.
Teaching Strategy That Builds Capacity
No. 140GradesK-12
20 hours
Project based learning, careful scaffoldingise of feedback (giving and receiving), coachirand
effective facilitation of peer collaboration all work into the building of student capacity that makes
building the teaching capacity that results in high student achievemenParticipants will develop
facility with the leadership and scholarship methods needed to developoth teacher andstudent
capacity.
Course Outcomes:
x |nvestigate, dan and implement with resources and methods that buildeacher and
student capacity.
x Integrate new capacitybuilding strategies and resources intaction plans to move forward
with.
Classroom Literacy Strategies for Reading, Writing, Speaking and Listening
No. 149 Grades9-12
20 hours
Participants will practice and become familiar with implementation tools and strategies that
facilitate structured reading, writing, speaking, and lisening in 9-12 settings. Participants will
understand how to teach age and gradappropriate citation skills, comparing, contrasting,
analyzing, synthesizing and evaluating of nofiiction print as it works into larger written products
in multiple classroom settings. Participants will also acquire and practice with the strategies that
teach students how to apply higher order thinking skills in order to cull ideas and build on those ¢
others. 21st century digital tools that facilitate speaking and listeningvill be included for
additional practice and implementation.
Course Outcomes:
x Acquire and apply researckhbased strategies to teaching reading, writing, listening and
speaking lessons to aid students in the skills needed to be college and career ready.
x Teach and scaffold the critical literacies within reading, writing, speaking and listening
across multiple subject areas.
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x Understand how to import reading, writing, listening and speaking skills into differentiated
lesson plans.
Classroom Strategies for Speaking and Listening
No. 183 Grades 612
20 hours
Participants will learn strategies for teaching within planned flexible communication and
collaboration models through formal presentations that employ a number of Z1century tools.
Methods will also facus on oral communication and the interpersonal skills and tools that evaluat
them.
Course Outcomes:
x Plan communication and collaboration activities that feed speaking and listening skills
among students.
x  Plan for instructional activities that evoke speakng and listening skills.
Close Reading Strategies: What are they, how do we teach them?
No. 188 Grades 38
20 hours
While many students will develop their own methods to read complicated text, answer higlevel
guestions and respond with written products, many do not. We now know there are numerous
strategies to teach close reading with all of them working in numerous ays to parcel through
multiple layers of text complexity. From chunking to note taking with purpose, participants will
gain a repertoire of strategies with which to teach close reading.
Course Outcomes:
x Analyze and understand what it means to read closglwith strategy.
x Gain insight into the close reading requirements state standards, and apply them to
curriculum.
x Gain and practice with new strategies for teaching close reading to students.
State Reading Standards and Strategies That Support Them
No. 147 Grades 612
20 hours
This workshop will take participants into deep realms of text analysis in fiction and notfiction
print. Participants will examine reading selection, questioning strategy, and leveling of strategy
and resources for effective scaffolshg and differentiation. Participants will learn about, and
become familiar with, resources that determine text complexity, level libraries, take running
records and use anecdotal data. Resources for vocabulary and second language learner suppof
will also be examined.
Course Objectives:
x Use and practice with the tools that determine text complexity.
x Become familiar with resources that support text complexity, leveled libraries, the taking @
running records and anecdotal data for planning, instruction andlifferentiation.
Writing Strategies for History and Social Studies
No. 150 Grades 612
20 hours
College and career readiness begins with the transfer of literacy skills across all subject areas. T}
is easily achieved when instruction is strategydriven, explicit and consistently applied across
content areas. Participation in this ecourse will focus on nonfiction writing strategy across
multiple subject areas. Participants will analyze genre, content, standards and teaching objectivg
to prepare for implementation. Tools that support all strategies will include resources, organizers
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rubrics, checkists and more.
Course Outcomes:
x  Apply researchbased strategy to teaching to facilitate contenrtocused writing sessions in
support of non-fiction text.
x Understand reading and writing genre as applied to specific science and technical
disciplines.
x Facilitate comprehension and understanding through reading strategy and responsive
writing.
Teaching Students Effective Questioning Strategies
No. 181 Grades K.2
20 hours
From key idea and details to integration of knowledge and understanding, there will be no
shortage of questioning strategies or the thinking stuff behind them in teaching students to be
literate across all content areas, including science, technology, ELA and history. Participants willj
learn and practice with metacognitive questioning through eading and writing strategies as they
foster literacy growth in support of state literacy standards.
Course Outcomes:
x Gain insight behind thequestioning approachesused to get studers deeply into text.
x Learn and applyqguestioning approachego evoke highlevel response from students.
x Learn and practice with questioning in order to teach to the rigorous expectatits of the
state standards
Reading Standards and Strategies That Support Them
No. 113 Grades K.2
20 hours
Participants will learn to analyze and evaluate fiction and noifiction print by looking at text
complexity, effective reading selection and method®r readability. Supportive materials for
scaffolding and differentiation will also be evaluated as they align with resources for determining
grade-level appropriateness. Leveled libraries, anecdotal and assessment data (including runninj
records) will be examined for planning and instructional purposes. Multiple resources will includg
vocabulary strategies, readability tools, scaffolding organizers and other tools that offer
differentiated support for multiple reading levels, struggling learners and ELLSs.
Course Outcomes:
x Analyze and evaluate text complexity in fiction and natfiction print.
x Use tools to-determine text readability to leverage student reading level with scaffolding
techniques.
x Differentiate instruction for text complexity, scaffolding andreading readiness.
Writing Standards and Strategies That Support Them
No. 146 Grades 612
20 hours
With a focus on expository writing, participants will cull the CCSS writing standards for their
application to content-specific writing genre. In doing soparticipants will level strategy and
expectation with assignments as they align with state and national standards. Planning of
performance writing tasks will take central focus as participants learn to strategically scaffold in
order to close gradelevel achievement gaps.
Course Outcomes:
x Understand and develop working knowledge about genre and CCSS expectations as the)
apply to expository writing.
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x  Apply new strategies for teaching and facilitating the writing process as it applies to
content area writing and CCSS expectations.
x Plan and scaffold differentiated performance writing tasks.
Instructional Strategies: Citing Evidence
No. 168 Grades 6B
20 hours
Students must find evidence before they can cite it. Participants will learn strategies that work
students into text in order to wrap them around it. New state standards require students to have
"discipline literacy" with close reading, answer textdependent questions, and write arguably
within short, sustained research projects. All facets of these big $ts will be analyzed closely to
understand the new pedagogies behind them.
Course Outcomes:
x Understand the impact of informational text on reading comprehension.
x Plan for and teach students how to read informational text with increased rigor and
understanding.
x Develop strategy to teach close reading with that leads to evidence finding. Understand t
nature and purpose of textdependent questioning.
Literacy Strategies for Science and Technical Subjects
No.151B Grades 612
20 hours
Transferring literacy skills to subjects outside of English Language Arts is easily achieved when
instruction is strategy-driven, explicit and consistently applied across subject areas. In this e
course, participants will focus on informational text and nosrfiction essay writing across multiple
subject areas. By analyzing noffiction reading and writing in science and technical subjects,
participants will understand and be able to resource supportive strategy for the consistent
threading across content areas, genres, and learrgrstyles. Tools for implementation and
scaffolding will be abundant.
Course Outcomes:
x Learn researchbased strategy for teaching and facilitating contentfocused writing
sessions in support of norfiction text.
x Understanding of reading and writing genre a applied to specific science and technical
disciplines.
ELA and Next Gen Science
No. 199 Grades @8
20 hours
The Next Gen Science Standards and expectations that align with the state standards for Englis
Language Arts in reading, writing, listening and speaking are the fundamentals of expanded stug
Through the use of applied thinking strategies, participants Wl learn how to build and scaffold on
the middle level methods that allow learners to explain phenomena central to the physical, life,
earth and space sciences. Participants will also demonstrate understanding of literacy applicatio
within the core scientific concepts to include the use of knowledge and evidence to explain world
phenomena. Through planning, development and practice, participants will be ready to impleme
literacy teaching strategy into science curriculum as it supports gradappropriate proficiency in
gathering evidence and writing with detail while enabling their students to make the important
leaps from curriculum and knowledge, to handson application.
Course Outcomes:
x Understand the Next Gen Science Standards.
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x Develop, practice wih, and implement the teaching of literacy strategy into science
curriculum as it supports the Next Gen Standards.
x  Develop the facility to help students make important leaps from curriculum and knowledgq
to hands-on performance tasks.
ELA and Next Gen Scierme
No. 197 Grades 92
20 hours
The Next Gen Science Standards and expectations as they align with English Language Arts in
reading, writing, listening and speaking are the fundamentals of expanded study. Through the
development and use of modelsgnvestigations, analysis, interpretation of data, and the use of
applied thinking strategies to demonstrate understanding of core scientific concepts, participants
will develop, practice with, and plan to implement literacy teaching strategy into science
curriculum as they align to the expectations of Next Gen Science Standards and the English
Language Arts. Through the citing of evidence, provision of support for ideas and text, gathering]
information from multiple sources, transfer of visual informationto the written, participants will
understand how to help students make the important leaps from curriculum and knowledge, to
application through handson performance tasks.
Course Outcomes:
x Understand the Next Gen Science Standards.
x  Develop, practice wih, and implement the teaching of literacy strategy into grade
appropriate science curriculum.
x Develop the facility to help students make important leaps from curriculum and knowledgq
to hands-on performance tasks.
Instructional Strategies: Citing Evidence
No. 170 Grades 92
20 hours
Participants will learn strategies that work students into text for close reading and deep analysis.
Most state standards now require that students graduate with the literacy skills for college and
career readiness to includehe strategies that teach close reading, answering and asking text
dependent questions, writing arguments within short, sustained research projects. All facets of
these big shifts will be analyzed closely to understand the new pedagogies behind them.
Objectives:
x Plan to, and teach, students how to read informational text with increased rigor and
understanding.
x  Develop strategy to teach the close reading that leads to evidence finding.
x Understand the nature and purpose of textiependent questioning.
Setting SLOs for Regents
No. 174 Grades 92
20 hours
Setting an academic goal for students as a baseline for performance is a benchmark that moves
growth targets forward. Participants will become familiar with the process behind the careful
development ofstudent learning objectives. They'll learn how to set objectives that fall within a 2(
percent growth component of goals attainment.
Course Outcomes:
x Set specific and measurable student learning objectives that further student achievement
x Become familiarand develop utility with student learning objectives as both a reflective
and evaluation tool.
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Student Learning Objectives and Student Learning Targets
No. 176 Grades 3.2
20 hours
Teachersin many states areevaluated with specific and measurable studeriearning objectives in
order to measure 20 percent growth target. The expectations for and of SLO development will b
outlined and discussed at length in this «ourse, as well as how to set the important daily Iearnin]
targets that feed them. State SL@sources will also be evaluated, with exploration and practice
with research-based resources that lead to the successful development of effective, measurable
student learning objectives and student learning targets.
Objectives:
x  Develop specific and measutiale student learning objectives that comport to state
expectations.
x Understand the 20% growth components as they comport with SLO development.
x Practice and begin the development of own SLOs by embedding them in comprehensive
lesson design.
Career Development for High School Students
No. 335 Grades 92
20 hours
Collaborative development of a career pathway, alongside the tools of career development and
taking an active role in ownership of career opportunities will including effective writing of
résumes, ceer letters, and application of interviewing skills as they apply to potential career
opportunities. Workforce leadership skills will be taught through case studies and group
engagement for turnkey application through activities geared toward addressing kainess and
civic leaders. Development of a global business acumen through study, internship, and working
across borders will provide students with opportunities for career expansion and development.
x Develop tools to turnkey career pathway researcistrategies.
x Understand career development and ensuing action research.
x Practice with, and refine, workforce leadership skills for turnkey classroom application.
College Readiness Begins in Middle School
No. 336 Grades @8
20 hours
Middle school teacherswill become familiar with tools for early preparation for college and career
planning in middle school to include developing earlystage planning guides, planning of post
secondary education goals, researching various careers and majors, researching
colleges/universities, exploring the college admissions process and applications, financial
aid/scholarships, career guest speakers, campus tours, résumeés and more.
x Become familiar with the tools for college and career planning appropriate for middle
school.
x Practice with career planning tools for helping students to achieve secondary educational
goals and research of career majors.
x Learn, research and practice with resume writing strategies and other career planning
portfolio tools.
Reading for the SAT/ACT
No. 337 Grades 912
20 hours
Reading prompts for typical SAT/ACT will be accompanied by sample resources and how to bes
leverage them for turnkey application in classrooms in order to heighten student success and
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readiness. Enhancing student confidence, devgling speed and comprehension in reading, and
learning how to respond effectively to multiple question types will take priority. Rhetorical
strategies of reading skills will seek to improve student understanding of Standard English usags
through evidencebased effective strategies for direct instruction and practice.
x  DevelopSAT/ACT essay and short paragraph writing success strategies.
x  Practice with multiple choice turnkey assessment practice skills.
x Plan and practice with other turnkey, evidencebased testtaking strategies for immediate
classroom application.
SAT/ACT Writing: Multiple Choice and Essay Skills
No. 338 Grades 92
20 hours
Participants will learn the best ways to teach writing testtaking skills by analyzing SAT/ACT
essay prompts and sample responses. Application of logical thinking, coupled with enhanced
awareness of the structure arguments and fallacies in reasoning wilhbance teaching capacity in
teaching students how to work through complex questioning and reading analysis. All strategies
are geared to improving student success on the multiple choice and essay sections of both the 3
and ACT tests.
x  Practice with bestwriting and test-taking strategies.
x Analyze SAT/ACT essay prompts and resources to glean applicable writing and tésiking
strategies.
x  Apply logical thinking strategies to enhance student awareness of writing conventions.
x Plan and practice with turnkey, &idence-based testtaking strategies to include multiple
choice and short answer.

Differentiated Instruction
Collaborative Learning

DI Planning

Culturally Responsive Teaching and Learning

No. 139Grades K12

20 hours

Through the examination of learners' cultural needs, along with developmental readiness,
participants will become familiar with guidelines for appropriate textbook selection, webbased
resources, and criteria for selection of responsive multicultural liteature and related resources.
Participants will expand their understanding of cultural responsiveness by examining models of
researchtbased and differentiated literacy instruction to work for second language learners. In
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preparation for designing their own differentiated and responsive curriculum, the stages of
writing development and the researchbased methods that guide them will be examined.
Course Outcomes:
x Teach using a responsive teaching and learning curriculum.
x Respond to students’ cultural needs usig a responsive curriculum that includes the stages
of writing development.
x  Apply new strategies to classroom inclusion in a culturally and developmentally responsiv
curriculum using the stages of writing development.
x Differentiate and scaffold lessons tht respond to cultural and developmental readiness.
Differentiating for ELLs
No. ELL251CGrades K12
20 hours
Participants will focus on module adaptation as it supports the diverse needs of English languag
learners, special needs students, and studentgith disabilities. The specific module entry points
will serve as catalyst to discussion and application for implementation in differentiated settings.
By identifying learning gaps and bridging them with strategy, participants will understand how to
use the module curriculum to effectively meet the needs of all learners while maintaining
alignment to the CCSS. Participants will become familiar, and practice with, strategy to include
guided reading, accountable independent reading, formative assessment analgoing progress
monitoring to adapt and support the diverse needs of struggling learners.
Course Outcomes:
x  Scaffold instruction to meet the diverse needs of all learners through the NYS ELA modul
x  Adapt modules to support the needs of strugglintearners, ELLS, and students with
disabilities.
x ldentify and apply specific module entry points to implement in differentiated learning
environments.
Differentiation as a Behavior Management Strategy for Special Needs Students
No. 223AGrades K5
20 hours
Managing behavior balances with understanding our learners readiness to learn, needs,
preferences, and their learning styles. Differentiating for various student instructional needs is ke
to harnessing learning style and other data. While much of is about student engagement, it is
also about knowing them, and how they learn, enough to engage them in learning more. Whethg
they learn kinesthetically (using physical, handson), or inter-personally (social) for example,
gives us the opportunity to caft activities and performance tasks geared to garnering better
behavior that then allows us to help them academically. Participants in this course will learn hov
to use learning style information to develop effective behavior management strategies.
Course Outcomes:
x Practice with a variety of learning style theories and establish student learning preference
to differentiate.
x Understand various behavior management theories as they align with multiple learning
styles.
x Align behavioral theory with the art of differentiation in order to successfully manage
behavior and instruct students.
x  Apply, through planning and jobembedded action steps, specific and measurable
behavioral management goals and strategies as they align with identified learning styles.
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Diffe rentiation as a Behavior Management Strategy for Special Needs Students
No. 223BGrades 38
20 hours
Managing behavior balances with understanding our learners needs, preferences, and their
learning styles. Differentiating for various student instructioral needs is key to harnessing
learning style and other data. While much of it is about student engagement, it is also about
knowing them, and how they learn, enough to engage them in learning more. Whether they leary
kinesthetically (using physical, handson), or inter-personally (social) for example, gives us the
opportunity to craft activities and performance tasks geared to garnering better behavior that
then allows us to help them academically. Participants in this course will learn how to use
learning style information to develop effective behavior management strategies.
Course Outcomes:
x Practice with a variety of learning style theories and establish student learning preference
to differentiate.
x Understand various age and grade appropriate behavior anagement theories as they
align with multiple learning styles.
x  Align behavioral theory with the art of differentiation in order to successfully manage
behavior and instruct students.
x  Apply, through planning and jobembedded action steps, specific ancheasurable
behavioral management goals and strategies as they align with identified learning styles.
Differentiation as a Behavior Management Strategy for Special Needs Students
No. 224Grades 912
20 hours
Managing behavior balances with understanding aulearners: their needs, preferences, and their
learning styles. Differentiating for various student instructional needs is key to harnessing
learning style and other data. While much of it is about student engagement, it is also about
knowing them, and hav they learn, enough to engage them in learning more. Whether they learn]
kinesthetically (using physical, handson), or inter-personally (social) for example, gives us the
opportunity to craft activities and performance tasks geared to garnering better bedvior that
then allows us to help them academically. Participants in this course will learn how to use
learning style information to develop effective behavior management strategies.
Course Outcomes:
x Apply age and grade appropriate researcibased strategyto evaluate students and use this
data to plan-and/or modify using differentiation techniques.
X Analyze various age and grade appropriate behavior management theories as they align
needs of exceptional learners.
x ldentify and align behavioral theory with learning theory to craft effective lessons that
engage positive student behavior.
x  Apply, through planning and jobembedded action, specific and measurable behavioral
management goals and strategies as they align with identified student learnirgjectives.
Intermediate Grade Students in Collaborative Learning Environments
No. 110Grades 68
20 hours
Project based learning, scaffolding of activities, facilitating peer feedback, setting goals and
benchmarks are all actions that teach students newoncepts about model citizenship in
collaborative learning environments. Teachers will learn the steps needed to teach social
responsibility and civic action within the scope of the intermediate classroom, in keeping with the
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five traits of good citizenshp.
Course Outcomes:
x  Scaffold activities that build into collaborative learning.
x  Apply the five traits of good citizenship to planning curriculum and instruction for
collaborative learning environments.
x Use the strategies that support effective languagedrning.
Literature Circles That Differentiate
No. 121Grades K8
20 hours
Literature circles, flexible grouping- a combination that works perfectly into a differentiated
literacy curriculum. With a strong record of success, literature circles continu® meet the needs
of all learners. Participants in this ecourse will learn the strategies that make literature circles
successful, and how to effectively differentiate them in small groups and learning centers. Tools
for implementation and informal assessnent include checklists, role rubrics and a host of
multisensory differentiation ideas.
Course Outcomes:
x Locate, develop and use the tools needed to effectively differentiate instruction within
literature circles.
x Use tools and resources to effectively plan for and facilitaléerature circles that
differentiate.
Multiple Intelligences, Multiple Learning Styles
No. 114Grades 312
20 hours
Research continues to show that providing students with multiple entrypoints to learning
improves performance. Tools andesources used to measure learning styles and learning
preferences will be included in this rich and informative ecourse focused on identifying and
cultivating multiple intelligences in order to effectively plan for, and teach to, multiple learning
styles.
Course Outcomes:
x Acquire and use new tools to cultivate student intelligences with while teaching to multiple
learning styles.
x_Differentiate effectively for multiple learning styles.
x Plan and implement strategies that teach to multiple intelligences.
The Art of Differentiating Instruction
No. 112Grades K12
20 hours
The art of differentiation happens through design, redesign, and new strategy. Participants in this
e-course will reinvent lessons using researctbased, effective methods for differentiaion. They'll
have opportunities to re-purpose lesson plans, understand readiness versus ability, and capitaliz
on brain plasticity to engage students through intellect and creativity. Learning profiles, interest
surveys, cognitivefriendly learning environments, tiered questioning and student "hooks" for
rigorous learning application are some of the takeaways to this-eourse.
Course Outcomes:
x Design and implement differentiated lessons using researebased strategies.
x  Apply design strategy for groupingand classroom environment.
x Plan for use and implement with online and print tools for differentiation such as learning
profiles, interest surveys andtiered questioning.
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Early Literacy

All About Balanced Literacy
No. 125Grades K8
20 hours
Participants in this course will learn how the balaced literacy components of phonemic
awareness, phonics, fluency, vocabulary and comprehensiemork into a balanced reading,
writing, listening and speaking curriculum. Researctbased strategies that engage effective
instruction, as guided by scaffoldingechniques, work seamlessly into successful balanced literag
programs when applied intentionally - participants will learn all of this, and more. Ancillary
materials for immediate implementation will include rubrics, checklists, lesson plans and strategy
guides.
Course Outcomes:
x  Plan with and apply in classrooms the balanced literacy components.
x Use reading, writing, listening and speaking strategies to effectively scaffold student
learning.
x Develop the skill and ability to leverage online and ofite resources to teach using
balanced literacy strategies and techniques.
Assessment of Reading in Emerging and Developing Readers
No. 311Grades PK3
20 hours
Selecting and administering appropriate assessments using data from multiple sources includes
the triangulation of multiple data to include reading inventories, running records, writing samples
and performance tasks among others, to inform their planning of reading instruction to meet the
needs of all students. Through high quality and differentiated iearch-based instructional
approaches, participants learn to scaffold learning strategy carefully with increased intensity to
meet students at their identified level of performance and rate of progress.
Course Outcomes:
x Understand the purposes of multiplenformal assessment types to include reading
inventories, informal assessments, benchmark assessments, and analyzing writing samp
x Understand and apply various measurement concepts to the characteristics of reading
assessments to include test reliabily, validity, standard of error of measurement, and
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derived scores from standardized tests.
x  Apply ongoing progress monitoring effectively in order to deliver effective and timely
interventions.
x Use assessment data to plan and implement appropriate instrucinal strategy for early
reading development.
Building Reading Comprehension in Primary Grades
No. 130Grades PK3
20 hours
The building blocks to effective reading comprehension begin in the primary grades with explicit
instruction, teacher modeling and bts of guided practice. Under this umbrella, participants will
learn to teach reading comprehension effectively through strategy that builds student capacity.
Story structure, graphic representation, reciprocal questioning, retelling and summarizing are
some of the approaches under study. All strategies overviewed will include tools for
implementation.
Course Outcomes:
x  Acquire the skills needed to effectively teach reading comprehension in primary grades.
x Learn and practice with strategy that builds studentapacity through teacher modeling,
guided practice and explicit instructional approaches.
x Implement new strategies in classrooms, effect on the experience and make adjustments
lessons.
Building Reading Muscle of Struggling Learners
No. 133Grades PK3
20 hours
Building reading muscle requires training, perseverance, and constant progress monitoring.
Participants will review intervention strategies that include timely response to intervention
focused on strength and strategy. Strategic and differentiatkeinterventions reviewed and
practiced with will include cognitive questioning, vocabulary development, peer and teacher
feedback, use of graphic organizers and reflective seatfionitoring.
Course Outcomes:
x Become familiar with, and further develop, intenention strategies focused on response to
intervention.
x Use strategy to differentiate with for struggling learners.
x Plan for, and implement with, vocabulary and questioning strategies combined with
consistent use of teacher and peer feedback to build readirmuscle.
Dialogic Reading
No. 302Grades PK3
20 hours
Dialogic readingis a researchbased approach that applies an interactive technique to prompt
children with questions while consistently engaging them throughout the reading process. Baseq
on the work of Grover J. Whitehurst, PhD., this approach was designed to expand and scaffold
student responses. By reiterating names, objects, and events the dialogic approach helps emerg
readers build and reinforce basic language and literacy skills as a backbamefuture successful
reading.
Course Outcomes:
x Use a researctbased approach to design and engaging and interactive reading curriculuny
x Plan and embed the dialogic approach into existing literacy curriculum.
x Use the dialogic approach in the classroom.
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x  Practice with the dialogic approach and reflect on this practice to proficiently execute the
approach.
Early Literacy in the Home: Raising Readers
No. 306Grades PK3
20 hours
Through the work of promoting family literacy, participants will understand how to prepare
readers to read while building fluency and understanding. What happens outside of the classroq
through family literacy has everything to do with it. The research continues to support that
children from homes where literacy is supported havéetter academic outcomes, particularly in
literacy, than those who do not come from literaturerich environments. Simple and fun
approaches such as picture books, songs, poetry, social talk, and storytelling can go a long way
promoting a literature-rich environment that nurtures reading in the home.
Course Outcomes:
x Promote literacy in the home through the use of books, writing, storytelling, notéaking,
and trips to the library.
x  Plan homework that embeds home literacy strategies to invoke the particgiion of
parents.
x Plan and conduct workshops that encourage parental participation in classroom and hom
literacy effort.
x Practice with parent communication through direct dialogue, electronic and print
correspondence to nurture and support home literacy #orts.
Early Writing: Writing in Preschool
No. 309Grades PKK

20 hours
Writing is foundational to reading and literacy development. Tracking the progress of A
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progress monitoring throughout the preschool years. Participants will examine a number of
resources to help understand the type of early writing skills that can be expected of their student
and those that are typical for, 3 and 4/ear-olds. Ideas will be worked into larger lessons and units
to support early and developmental writing skills throughout preschool.
Course Outcomes:

x Come to understand how writing works to connect to, and support, literacy in meaningful

ways.
x Integrate early writing and drawing strategies with early reading principles.
x Analyze and track early writing development through ideagxpressed in pictures and
storytelling.

x Plan and execute lessons that use writing and drawing to communicate ideas.
Everyday Literacy
No. 301Grades PK2
20 hours
Literacy can be reinforced every day, in the classroom or outside of it. Knowing how, when, and
what opportunities to seize upon will be pivotal to new knowledge gained. Audio, video and
multi-media, using computers for any learning, writing na¢s, and even responding to teacher
guestions on any subject are among the practices. Other practices may include sorting laundry,
x AOAEET ¢ OAl1 AGEOET T h DI AUET C AT I BDOOAO CAI Ac
aloud, and reading independentlyin a designated spot consistently. Through name games, use o
everyday words, field trips, rhyming games, social talk and more, this course will evaluate a ranJ
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of resources with which to reinforce literacy, along with specific strategies for broad apmation. It
will also include working with parents to reinforce important literacy skills at home as they
reinforce what was learned in the classroom.
Course Outcomes:
x Analyze various researchbased approaches with broad application for reinforcing daily
literacy.
x Evaluate resources and select those best suited for specific classroom applications.
x Demonstrate through creative planning the ability to emphasize to parents how to
reinforce literacy in the home.
x Design lesson plans that incorporate every daytéracy strategies throughout all subject
areas and school day instances for wide application.
K-2 Core Knowledge
No. 262 Grades R
20 hours
The Core Knowledge Language Arts, a widely fietdsted program that scaffolds skills, knowledge
and vocabularythroughout core content areas, will serve as the catalyst to examining this
successful pedagogy over Pr& through grade two. The Core Knowledgeurriculum will be used
to aid participants in development of working knowledge about the theoretical principls that
underlie its research and its success in classrooms throughout the country. As participants are
introduced to, and experiment with, strategies and examples of strategies in action in support of
the curriculum, they will apply their own pedagogy to rew concepts about how students learn,
why some students struggle to learn, and how to ameliorate these struggles in the classroom.
Course Outcomes:
x Develop working knowledge of, and facility with, the Core Knowledge theories as aX
curriculum.
x Explore ard experiment with strategies that support Core Knowledge curriculum.
x Examine Core Knowledge strategies and best practices to make appropriate and sound
pedagogical decisions that apply to individual classrooms.
x Select and embed the Core Knowledge strategi@nd essentials into units and
comprehensive lessons.
Primary Grade Students in Collaborative Learning Environments
No. 109Grades PK3
20 hours
Project based learning, scaffolding of activities, planning and drafting within the stages of the
writing wil | lend to giving and receiving feedback from teachers and peers. Setting goals and
benchmarks will reinforce new concepts about collaboration and model citizenship. Teachers will
learn the steps needed to teach responsibility and action within the scope tife collaborative,
primary classroom in keeping with the five traits of good citizenship: respect, courage,
responsibility, compassion and honesty in collaborative, social learning environments.
Course Outcomes:
x Examine case studies of projedbased experences in multiple subject areas to include
science, social studies and English language arts.
x  Structure and support projectbased teaching and learning in classrooms.
Research-Based Approaches to Early Literacy
No. 304Grades PK2
20 hours
With the exhaustive research behind 21s century approaches, reading failure is not an option.
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Successful literacy effort involves environment, cognitive approaches and tapping into the
neurobiological conditions that foster reading strength. Literature cotinues to suggest that with
formal and careful instruction, close to 50 percent of students learn to read relatively easily with
any type of instruction. What happens to the remainder? With an emphasis on all content areas
language arts, science, mathentias, social studies children must learn to read, write, master
vocabulary, and spell with flexibility when transitioning among subject areas. Reading skills are
foundational skill for academic and occupational success. With a strong base of research,
participants will learn to master the art of incorporating researchbased approaches to early
literacy curriculum and instruction.
Course Outcomes:
x Design lessons with researctbased approaches.
x Vet and analyze lessons that use researdfased approaches.
x Align researchbased strategy to existing lessons and units of instruction.
x  Differentiate existing lessons and units using researchased strategy.
Shared Reading, Writing, and Vocabulary
No. 307Grades PK3
20 hours
Reading and writing are perfeciopportunities to teach vocabulary and reading comprehension.
Participants will be introduced to a variety of researchbased strategies geared to teaching,
nurturing, and maximizing foundational reading skills through shared book reading and writing
activities with an emphasis on vocabulary development. Along with this will be aligned teaching
vocabulary, high frequency words, Tiers 2 and 3 words, concepts of print, lettesound
relationships, prediction strategies and context. Course activities will bld upon the skills and
motivation needed to become successful teachers of reading while supporting fluency and
comprehension.
Course Outcomes:
x 30PDDPI OO OOOAAT OO6 OAAAET ¢ AT A xOEOET ¢ A/
x  Support vocabulary instruction through reading and writing activities.
x Teach and plan with strategy focused on vocabulary development, while differentiating fo
a variety of student needs, readiness, and learning styles.
x Practice planning with researchbased strategies that nurture andnaximize foundational
reading, writing, and vocabulary skills.
Strategies for Struggling Early Readers and Writers
No. 310 Grades P8
20 hours
Participants in this course will learn what the warning signs are for early reading and writing
struggles among children, as well as remedies and tips for preventing further decline. Whether ti
root of early reading struggles are lack of preschool literacexperiences, home literacy
experiences, or cognitive challenges, participants will practice with skillful delivery of intensive
planned interventions.
x Plan and teach critical early reading practices that help students become fluent and
accurate readersby second and third grades.
x Deliver timely and immediate intensive interventions.
x Cull and use observational data and to support intensive intervention approaches, and
align them with appropriate intervention measures.
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Taking Running Records
No. 302 Gra@s K12

20 hours

This 5-hour course is designed to teach participants how to take and score running records for uj
as baseline, midline, and endine assessmentsingrades4 8 " U | AOAEET ¢ 00(
and independent reading abilities, particpants will understand how to use running recordsto
effectively match, select, and scaffold readers throughout appropriate text.

Course Outcomes:

x Understand the value of benchmark assessments that incorporate qualitative judgments
and quantitative analysisof student outcomes.

x Learn and practice with taking and scoring running records.

x Learn how to administer all facets of running records to assess all facets of oral reading,
phonics, and fluency.

x  Practice with scoring, analysis, and interpretation of runmg record data.

Use data for planning and orgoing instruction.

x Understand the distinctionwithin Independent, Instructional, and Hard levels of reading in
order to properly align and scaffold learners' needs to matching readers to appropriate
text.

Teaching With Picture Books
No. 303Grades PK2
20 hours
Picture books offer wonderful opportunities to teach from a unique literary perspective while
integrating a variety of literacy skills with art. Working from visual literacy and eyepopping
illustrat ions, telling stories and reading stories from big books in shared reading can weave a
story while engaging students through enhanced reading experiences. Having been introduced
a range of strategies and resources, participants will understand the vaduand the relevance
behind the use of picture books and picture walk approaches as they flow into increased literacy)
skills among students.
Course Outcomes:

x Analyze and conduct real picture walks with fiction and norfiction picture books.
Vet and plan with a range of effective, researchased picture walk strategies.
x Reflect on student reaction to revised picture walk strategies.
x Analyze student work in response to picture book strategy for skills reinforcement.
x Hook students in through visual literacy andengaging picture book strategy.
Teaching New Readers to Read
No. 305Grades PK3
20 hours
From alphabetic principle, to morphosyllabic systems of the English language as symbol
represents whole word, participants will understand the systematic approacimeeded to teach
sounds, blends, phonemes, and the points at which meaning is realized. Children must learn
connections between about 44 phoneme sounds of spoken English, and 26 alphabetic letters, a
development of a sound early literacy base is key becse strong accurate and rapid word reading1
skills leads to comprehension. Participants will be introduced to methods and curriculum that
support strong early reading, along with the critical environmental, cognitive, and instructional
conditions that foster it.
Course Outcomes:

x Nurture reading and cognition as it flows into phonemic awareness, and it develops stron

X

X
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reading skills.
x Embed sound early reading strategies into lessons and existing curriculum.
x  Practice using familiar stories to teach lettersound associations, word parts, and context
for identifying new words.
x Practice using familiar stories to teach reading fluency.
x Examine the strategies of rereading, predicting, questioning, and contextualizing for
comprehension reinforcement.
Teaching Phonolog ical Awareness
No. 308Grades PK2
20 hours
Phonological awareness, the division of spoken language into individual and segmented parts, i
strong indicator of reading readiness and success. Foundational development of phonological
awareness through exficit play-based strategies that include songs and rhymes in everyday
instances will be used to encourage understanding of print, along with the prirgound principles
for school and regular, everyday use. From rhymes, syllable games and activities, pamtareness
and other engaging early literacy skills, participants will leave this course with a variety of
approaches for teaching phonological awareness.
Course Outcomes:
x $AO0OAT TP OOOAAT OO8 PEITTITCEAAT AxAOAT AO(
x Embed effective phonological awarengs instructional methods and strategies into lessons
and units of instruction.
x Use effective instructional methods and strategies to teach phonological awareness.
x Regularly assess phonological awareness skills to effectively plan and scaffold instructior]
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All About Balanced Literacy and English Language Learners

No. ELL125 Grades k8

20 hours

Participants in this eccourse will learn how the balanced literacy components of phonemic
awareness, phonics, fluency, vocabulary and comprehension to work into a balanced reading,
writing, listening and speaking curriculum geared specifically for ELLs. Researtlased strategies
that engage effective instruction, as guided by sound scaffoldingcteniques, work seamlessly into
successful balanced literacy programs when applied intentionallyparticipants will learn all of
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this, and more. Ancillary materials for immediate implementation will include rubrics, checklists,
lesson plans and strategy gides.
Course Outcomes:

x Plan and implement with the balanced literacy components as leveraged for ELLSs.

x Use reading, writing, listening and speaking strategies to effectively scaffold student
learning.

x  Develop the skill and ability to leverage online anaff-site resources to teach using
balanced literacy strategies and techniques.

Assessment of, and for, English Language Learners

No. ELLGrades 612

20 hours

Evidencedriven and researchbased practical and authentic assessments will be examined for
application to the needs of ELLs. The use of researbhsed assessment practices will be used to
inform planning and differentiated classroom practices. Formal and informal assessments will
include intelligence testing, examining IEP goals, SLOs, formegtiassessments to include
observational and anecdotal data, performance tasks, learning style inventories, behavioral
assessment, criterionreferenced assessments, and standardized assessments. Data will be use
differentiate for ELL, while aligningbe® D OAAOQOEAAO xEOE OOOAAT 006
Course Outcomes:

x Evaluate the needs of ELL students to align best instructional strategy to those needs.

x  Through job-embedded participation, practice with several researctbased assessments in
order to determine student needs, learning readiness, and needed instructional support.

x Use researchbased strategy to plan for instruction and instructional intervention, or
modify existing instructional plans, for the special needs of the ELL learners in their
classrooms.

Assessment of ELLs and Progress Monitoring

No. ELI-203 Grades K12

20 hours

Using assessment criteria to drive instruction requires the use of reliable data. Teachers that are
actively and systematically use this data can understand the acadengierformance of their special
needs students, ELLs and other struggling learners, thus leverage for effective progress
monitoring. Participants will be introduced to multiple assessments that include feedback modelg
and other formative methods that feed insructional decisions. Participants will learn to find and
use this data effectively to meet the unique needs of their English language learners.

Course Outcomes:

x Evaluate and monitor student work against rigorous assessment criteria.

x Plan and practicewith assessment criteria as aligned to performance standards.

x Use data to reflect on further refine practices to improve teaching focused primarily on
ELLs. Apply effective communication strategy to articulate learning and instructional goals
to ELL students, while demonstrating flexibility and responsiveness to their needs.

Best Practices in Literacy for ELLs, K-12

No. ELL-259A Grades K12

20 hours

After analyzing modules to determine the best embedded practices that support diverse English
language learrers, participants will divide by grade bands to learn the best practices embedded
within them. Looking at and analyzing module samples will teach them how to identify specific
best practices in action, and what makes them best as a strategy and an actfmoyiding the
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foundations for differentiation and close reading strategies. Participants will identify best
practices pertinent to the grade and discipline they teach, and work them into assignments that
scaffold into a final project.
Course Outcomes:
x Analyze lessons to identify embedded best practices that support the diverse language
needs of ELL students.
x Glean and apply new best practices by working them into unit and lesson plans presently
being taught.
x Implement and reflect upon best practice strateges taught, giving and receiving peer
feedback in discussion forums.
x Align best practices with pertinent lesson components as they apply specifically to ELLSs.
Best Practices in Literacy for ELLs, K-12
No. ELL-259B Grades Kb
20 hours
After analyzing modules to determine the best embedded practices that support diverse English
language learners, participants will learnand practice with the best practices embedded within
them. Looking at and analyzing module samples will teach them how to identify specifiest
practices in action, and what makes them best as a strategy and an action, providing the
foundations for differentiation and close reading strategies. Participants will identify best
practices pertinent to the grade and discipline they teach, and worthem into assignments that
scaffold into a final project.
Course Outcomes:
x Analyze lessons to identify embedded best practices that support the diverse language
needs of ELL students.
x Glean and apply new best practices by working them into unit and lesson plans presently
being taught.
x Implement and reflect upon best practice strategies taught, giving and receiving peer
feedback in discussion forums.
x Align best practices with pertinentlesson components as they apply specifically to ELLSs.
Best Practices in Literacy for ELLs, K-12
No. ELL-259C Grades 612
20 hours
After analyzing modules to determine the best embedded practices that support diverse English
language learners, participantawill learn and practice with the best practices embedded within
them. Looking at and analyzing module samples will teach them how to identify specific best
practices in action, and what makes them best as a strategy and an action, providing the
foundations for differentiation and close reading strategies. Participants will identify best
practices pertinent to the grade and discipline they teach, and work them into assignments that
scaffold into a final project.
Course Outcomes:
x Analyze lessons to identify ebedded best practices that support the diverse language
needs of ELL students.
x Glean and apply new best practices by working them into unit and lesson plans presently
being taught.
x Implement and reflect upon best practice strategies taught, giving and ceiving peer
feedback in discussion forums.
x Align best practices with pertinent lesson components as they apply specifically to ELLSs.
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Best Practices for Inclusive Classrooms and ELLs
No. ELL-211 GradesK-12
20 hours
Careful thought and planning can garer the best classroom management practices for inclusive
classrooms. Participants in this course will learn how to create balanced classrooms, and evalug
their utility in various settings and scenarios to include ceteaching and collaboration. The use of
appropriate supports for English language learners will be practiced with through various
teaching approaches, to include cteaching, interactive teaching, parallel teaching, and through
lesson development. Participants will glean useful learning stratges as they align with teaching
of core content for inclusive settings.
Course Outcomes:
x Understand how to plan for and apply researctbased strategies to classroom managemer
practices in inclusive classroom settings.
x Understand what balanced classroom®ok like, and plan similarly using various teaching
methods and models.
x Align management strategy with content goals based on industry best practices for
inclusive K-5 settings focused on ELL growth.
Best Practices for Differentiating in Bilingual Classr ooms
No. ELL-254 Grades 68
20 hours
Teaching and differentiating in inclusive classrooms requires careful and flexible planning and
creativity. Through design, redesign, and researckbased, field tested strategy in inclusive
classrooms, participantswill invent and reinvent lessons using effective methods for
differentiation, with a focus on ELL growth. Learning profiles, interest survey cognitivériendly
learning environments, SIOP strategies, tiered questioning and student "hooks" for rigorous
learning application are some of the takeaways of this-eourse.
Course Outcomes:
x Create differentiated lessons for inclusive classrooms through design and strategy.
x  Practice with the strategies that lead to effective and diverse learning environments.
x  Plan flexibly using tools, resources, and new strategy to address the needs of diverse
learners.
Best Practices for Differentiating in Bilingual and Classrooms
No. ELL-254A Grades k5
20 hours
Teaching and differentiating in bilingual classrooms requires carefudnd flexible planning and
creativity. Through design, redesign, and researckbased, field tested strategy in such classroom;
participants will invent and reinvent lessons using effective methods for differentiation. Learning
profiles, SIOP strategies, iierest survey cognitivefriendly learning environments, tiered
guestioning and student "hooks" for rigorous learning application are some of the takeaways of
this e-course.
Course Outcomes:
x Create differentiated lessons for inclusive classrooms through d&m and strategy.
x  Practice with the strategies that lead to effective and diverse learning environments.
x  Plan flexibly using tools, resources, and new strategy to address the needs of diverse
learners.
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Building Reading Comprehension in English Language Learners
No. ELL-130 Grades PK5
20 hours
The building blocks to effective reading comprehension begin in the primary grades with explicit
instruction, teacher modeling and lots of guided practice. Under this umbrella, participants will
learn to teachreading comprehension, geared specifically for the needs of ELLs, through effectiv
strategy that builds student capacity. Story structure, graphic representation, reciprocal
guestioning, retelling and summarizing are some of the approaches under studyl Afrategies
overviewed will include tools for implementation.
Course Outcomes:
x  Acquire and apply the skills needed to effectively teach reading comprehension in primary
grades for ELLs.
x Plan for and implement with strategy that builds student capacity though teacher
modeling, guided practice.
Building Reading Comprehension i n English Language Learners
No. ELL-132 Grades 69
20 hours
In this e-course, participants will examine effective strategy for reading comprehension of ELLS i
intermediate grades, aml these approaches scaffold across content for optimal effectiveness.
Approaches will include text structure, reciprocal teaching, use of graphic organizers, literature
webbing, and building background knowledge through the use of questioning. All stratexs under
study will include tools for implementation.
Course Outcomes:
x Design and practice with strategies that teach effective reading comprehension in
intermediate grades.
x Scaffold across multiple content area, grades and reading/writing genre.
x Understand the explicit instruction and teacher modeling methods behind effective reading
comprehension curriculum.
x Teach reading comprehension through strategy as it scaffolds student success across
multiple reading and writing genres in core content areas.
Buildi ng Reading Muscle of Struggling ELLs
No. ELI-133 Grades K5
20 hours
Building reading muscle requires training, perseverance, and constant progress monitoring.
Participants will review intervention strategies that include timely response to intervention
focused on building strength and strategy among ELLs. Strategic and differentiated interventions
reviewed and practiced with will include cognitive questioning, vocabulary development, peer an]
teacher feedback, use of graphic organizers and reflective s@honitoring.
Course Outcomes:
x Become familiar with, and further develop, intervention strategies focused on response tof
intervention as it applies to ELLs.
x Use strategy specific to, and that differentiate for, ELL struggling learners.
x  Plan for, andimplement with, vocabulary and questioning strategies combined with
consistent use of teacher and peer feedback to build reading muscle.
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Building Writing Muscle of English Language Learners
No. ELL-261 Grades 68
20 hours
Building writing muscle requires lots of practice, passion, ogoing assessment. Participants will
review intervention strategies to aid struggling ELL writers in developing their skills while
becoming inspired towrite and write more. A commonaligned, ELL writing focus will include
narrative, information/explanatory, argument, and narrative genres. Activities will incorporate
the ELA instructional shifts. Lesson and unit development will begin with a focus on building fronj
OOOAAT 006 xOEOET C -vasedshdtegi€s for ecdess Diffddadiadod willinklude
peer coaching, chunking with organizers, mapping, use of teacher feedback, and more.
Course Outcomes:
x Become familiar with, and further develop, intervention strategies focused on effective
writing interventions for st ruggling writers.
x Acquire and use strategy to differentiate with for struggling writers.
x Differentiate and scaffold for struggling writers, along with the use of effective teacher ang
peer feedback that builds writing muscle.
Building Reading Muscle of Str uggling Writers and ELLs
No. ELI-264 Grades K5
20 hours
Building the writing muscle of struggling learners and ELLs requires lots of practice, passion,-on
going assessment. Participants will review intervention strategies to aid struggling writers in
developing their skills while becoming inspiredto write, and to write more. Analigned writing
focus will include fiction and nonfiction writing (narrative, information/explanatory,
persuasive/making claims), writing conventions, and activities that incgoorate implementation
of the ELA instructional shifts. Lesson and unit development will begin with a focus on evidence
based strategies proven to work with ELLs that include differentiating, peer coaching, chunking
with organizers, mapping, visual strateges, oral recitation, the use of teacher feedback, and morg
Course Outcomes:
x Become familiar with, and further develop, grade appropriate intervention strategies
focused on effective writing interventions for struggling writers.
x Acquire and use grade apmpriate strategy to differentiate with for struggling writers.
x Differentiate and scaffold for struggling writers, along with the use of effective teacher ang
peer feedback that builds writing muscle.
Building Reading and Writing Muscle of Struggling ELLs
No. ELLI:155 Grades 68
20 hours
Building reading and writing muscle requires training, perseverance, and constant progress
monitoring. Participants will review intervention strategies that include timely response to
intervention focused on strength and frategy. Strategic and differentiated interventions reviewed
and practiced with will include cognitive questioning, vocabulary development, peer and teacher
feedback, chunking, use of graphic organizers and reflective seffonitoring.
Course Outcomes:
x Dewelop intervention strategies focused on response to intervention.
x  Acquire strategy to differentiate with for struggling learners and ELLSs.
x Use vocabulary, questioning strategy and consistent use of teacher and peer feedback as
builds reading muscle.
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Building Reading Muscle of ELLs and Struggling Learners

No. ELL-189 Grades 912

20 hours

Building reading muscle of ELLs requires training, perseverance, and constant progress
monitoring. Participants will review intervention strategies that include timely response to
intervention focused on strength and strategy. Strategic and differentiated interventions reviewe(
and practiced with will include cognitive questioning, vocabulary development, peer and teacher
feedback, use of graphic organizers and reflecegvselfmonitoring approaches that have proven
efficacy in ELL populations.

Course Outcomes:

x Become familiar with, and further develop, grade appropriate intervention strategies

focused on response to intervention.

x Acquire and use grade appropriate strategto differentiate with for struggling learners.

x Use vocabulary and questioning strategies for consistent use of teacher and peer feedbaq

as it builds reading muscle.
Close Reading Strategies for ELLs: How do we teach them?
No. ELE177 Grades 38
20 hours
While many students will develop their own methods to read complicated text, answer higlevel
guestions and respond with written products, many ELLs will struggle with reading complex text
and the close reading strategies that support it. We now knothere are numerous approaches to
teach close reading with, all of them working in numerous ways to parcel through multiple layers
of text complexity, even for ELLs. From chunking to note taking with purpose, to using visuals ar
other multi-sensory appraaches, participants will gain a repertoire of strategies with which to
teach close reading successfully to all students, including ELLSs.
Course Outcomes:

x 51T AAOOOAT A xEAO EO 1 AAT O O1 OAI T OA OAAA(

x Understand and gain insight into he close reading requirements opertinent state

sandards.

x  Apply new strategies to the teaching of close reading to English language learners.
State Writing Standards and Strategies That Support Them for English Language Learners
No. ELI-146 Grades 612
20 hours
With a focus on expository writing geared for ELLS, participants will cull the CCSS writing and
language standards for their application to contersspecific writing genre within ELL instruction.
In doing so, participants will level strategy andexpectation with assignments as they align with
state and national standards. Planning of performance writing tasks (or other writing
assignments) will take central focus as participants learn to strategically scaffold in order to closq
grade-level achievenent gaps while meeting the expectations for ELLs.

Course Outcomes:

x Understand genre and CCSS expectations as they apply to expository writing and ELLSs.

x  Apply new strategies to teaching for ELLS while facilitating the writing process as it applig

to content area writing and CCSS expectations.

x Plan and scaffold for differentiated writing tasks specific to ELLs.
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Reading Standards and Strategies That Support Them for English Language Learners
No. ELL-147 Grades K12
20 hours
This course willtake participants into deep realms of text analysis in fiction and noffiction print.
Participants will examine reading selection, questioning strategy, and leveling of strategy and
resources for effective scaffolding and differentiation to meet the needsf ELLs. Participants will
learn about, and become familiar with, resources that determine text complexity, level libraries,
take running records and use anecdotal data to analyze, evaluate, and plan for student needs.
Course Outcomes:
x Use tools thatdetermine text complexity.
x Access and use resources that support text complexity, leveled libraries, the taking of
running records, and formative assessment data to plan and differentiate for ESOLSs.
Writing Standards and Strategies That Support Them for English Language Learners
No. ELL-146 Grades 612
20 hours
With a focus on expository writing geared for ELLS, participants will cull the CCSS writing and
language standards for their application to contenspecific writing genre within ELL instruction.
In doing so, participants will level strategy and expectation with assignments as they align with
state and national standards. Planning of performance writing tasks (or other writing
assignments) will take central focus as participants learn to strategicallscaffold in order to close
grade-level achievement gaps while meeting the expectations for ELLS.
Course Outcomes:
x Understand genre and CCSS expectations as they apply to expository writing and ELLSs.
x Use and plan with new strategies for teaching ELLS whifacilitating the writing process as
it applies to content area writing and CCSS expectations.
x Plan and scaffold differentiated writing tasks specific to ELLs with.
Content area Reading and Writing Strategies For English Language Learners
No. ELL-104 Grades 312
20 hours
Intentional, consistent and rigorous teaching of reading and writing strategy across all content
areas has shown through research to increase student achievement. Using the 90/90/90
principled approach, participants will acquire a compendim of strategies and tools, both online
and in print, to aid all learners across all content areas, with a specific focus on ELLSs.
Course Outcomes:
x Gain and use new strategies for rigor in reading and writing across all subject areas wher
teaching and plaming for ELLs.
x  Practice with methods, tools and strategies in multiple forms to aid all learners across all
content areas.
Creating a Cognitive -Friendly Learning Environments for ELLs
No. ELL-154 Grades #12
20 hours
Neurons pass information along aspeeds of up to 200 miles an hour. With this speed, there's no
end to the brainpower students can harness, and the teacher has everything to do with it!
Participants in this eccourse will learn how to establish cognitivefriendly learning environments
for ELLs that aid language development while minimizing the cognitive and social stresses that
pull them away from learning. Participants will leave this workshop with multiple takeaways for
immediate, brain-friendly application.
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Course Outcomes:
x Understand the practices and conditions needed to establish cognitivigiendly learning
environments for ELLSs.
x Establish cognitivefriendly learning environments conducive to all learners.
x  Apply new strategies to facilitation and retention of cognition among studentshrough
motivation and engagement with a particular focus on ELLSs.
Cross-Cultural Communications and Understanding
No. ELI-260 Grades K12
20 hours
Classroom management and effective language strategies will further group work, student
engagement, angeaceful transitions between and among activities through culturally relevant
practices and sensitivity training. Participants will use, share, research, plan and apply multiple
methods of effective classroom design as they align to curriculum and ELL insttional needs.
Looking at and analyzing exemplars will teach participants how to identify specific best practiceg
in action, and what makes them best as a strategy, to include applied linguistics, accessing
materials for applied linguistics, evaluating ad analyzing materials and resources, technologies,
and embedding effective practices in projects. Looking at the actions behind them will be catalyg
to building a foundation with which to differentiate. After a broad introduction to multiple
resources and the research behind their success, participants will research and identify the
practices most pertinent to the grade and discipline they teach, and then work them into
assignments that scaffold into a final project. Gaining knowledge and awareness of ltiple
cultures, cultural sensitivity, and language bias participaELLnts will develop the working
knowledge to operate with awareness and sensitivity through best ELL practices grounded in
research.
Course Outcomes:
x Analyze lesson components to identify efmedded best practices that support the diverse
language needs of their ELL students.
x  Apply new best practices into future and/or present unit and lesson plans.
x Practice and reflect upon best practice strategies taught, giving and receiving peer feedba
in discussion forums.
x  Align best practices with pertinent lesson components and as they apply specifically to
their ELLs.
x Align management strategy with content goals based on industry best practices for
inclusive gradelevel settings focused on ELL growth.
Culturally Responsive Teaching and Learning
No. ELL-139 Grades K12
20 hours
Through the examination of learners' cultural needs, along with developmental readiness,
participants will become familiar with guidelines for appropriate textbook selection, webbased
resources, and criteria for selection of responsive multicultural literature and related resources.
Participants will expand their understanding of cultural responsiveness by examining models of
research-based and differentiated literacy instructionwith efficacy for moving up progress in
second language learners. In preparation for designing their own differentiated and responsive
curriculum, the stages of writing development and the researchased methods that guide them
will be examined.
Course Outcomes:
x Teach using a responsive teaching and learning curriculum.
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x Respond to students’ cultural needs using a responsive curriculum that includes the stage
of writing development.

x  Apply new strategies to classroom inclusion in a culturally andevelopmentally responsive
curriculum using the stages of writing development.

x Differentiate and scaffold lessons that respond to cultural and developmental readiness.

Data-Driven Decision -Making for ELLs

No. ELL-185 Grades K12

20 hours

Instructional decision-making hinges on variables that can change by the minute, the hour, and {
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data to the right instructional strategy. This course will focus on deegata digs, gaps analysis, and
meeting the needs of second language learners.

Course Outcomes:

x Glean and analyze valuable information about student performance from data, focusing of
ELLs.

x Look at and analyze multiple data sets to plan instructional straggy with. Data will include
formative and summative sources focused on drawing accurate information about the
language performance of ELLs.

x Use data o plan instruction for ELLs

Data-Driven Goal Setting for English Language Learners

No. ELL-187 Grades K12

20 hours

Goals are the natural outgrowth to data. Participants will come to understand the value and
appreciate multiple forms of data as they feed rich goal setting specific to ELL performance, alor
with development of student learning objectives.
Course Outcomes:

x Analyze and respond to the type of data that feeds into studefmentered goals and learning]
objectives specific to ELL performance.

x Use data to set ELL studententered goals with.
Differentiating for ELLs in the Florida State Standards
No. ELL251B Grades 38
20 hours
Participants will focus on FSS implementation as it supports the diverse needs of English langug
learners; special needs students, and students with disabilities. The specific F8i§ned
curriculum entry points will serve as catalyst to discussion and @gplication for implementation in
differentiated settings. By identifying learning gaps and bridging them with strategy, participants
will understand how to use the curriculum to effectively meet the needs of all learners while
maintaining alignment to the FSS. Participants will become familiar, and practice with, strategy tg
include guided reading, accountable independent reading, formative assessment and@oing
progress monitoring to adapt and support the diverse needs of struggling learners.

Course Outcomes:

x  Scaffold instruction to meet the diverse needs of all learners through an Fagned

curriculum.

x Align and adapt curriculum to the FSS to support the needs of struggling learners, ELLS,
and students with disabilities.

x ldentify and apply specific malule entry points to implement in differentiated learning
environments.
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Differentiating for ELLs in the NYS Modules
No. ELI-251 Grades 912
20 hours
Participants will focus on module adaptation as it supports the diverse needs of English languag
learners, special needs students, and students with disabilities. The specific module entry points
will serve as catalyst to discussion and application for implementation in differentiated settings.
By identifying learning gaps and bridging them with strategy, paitipants will understand how to
use the module curriculum to effectively meet the needs of all learners while maintaining
alignment to the CCSS. Participants will become familiar, and practice with, strategy to include
guided reading, accountable indepenent reading, formative assessment and egoing progress
monitoring to adapt and support the diverse needs of struggling learners.
Course Outcomes:
x Scaffold instruction to meet the diverse needs of all learners through the NYS ELA modul
x  Adapt modules tosupport the needs of struggling learners, ELLS, and students with
disabilities.
x ldentify and apply specific module entry points to implement in differentiated learning
environments.
Differentiating for ELLs in the NYS Modules
No. ELL-251A Grades 38
20 hours
Participants will focus on module adaptation as it supports the diverse needs of struggling
learners, ELLs, and students with disabilities. The specific module entry points will serve as
catalyst to discussion and application for implementation in diférentiated settings. By identifying
learning gaps and bridging them with strategy, participants will understand how to use the
module curriculum to effectively meet the needs of all learners while maintaining alignment to thq
CCSS. Participants will beconfamiliar, and practice with, strategy to include guided reading,
accountable independent reading, formative assessment and -@oing progress monitoring to
adapt and support the diverse needs of struggling learners.
Course Outcomes:
x  Scaffold instructionto meet the diverse needs of all learners through the NYS ELA modulq
x Adapt modules to support the needs of struggling learners, ELLs, and students with
disabilities.
x ldentify and apply specific module entry points to implement in differentiated learning
environments.
Effective Instructional Environments for English Language Learners
No. ELL219 Grades K12
20 hours
ELL children and young adults need special environments rife with visual engagement,
differentiation, novelty and cognitive-friendly approaches to reinforce learning daily. From
seating, to structuring learning centers, participants will learn the researctbased essentials for
setting classroom environments up for success with a focus on ELL students. Careful attention
will be given to physial space, visuals, design, support systems and activities to accommodate t
different and varied needs among exceptional learners.
Course Outcomes:
x Develop and apply working knowledge of the researchased instructional environments
to success for ELL sidents and other language learners.
x  Apply knowledge about the classrooms and classroom environments that lead to
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successfully teaching to English language learners to planning and instruction.

x Develop a classroom model and modify it as it aligns to neweds, resources, and strategie

gleaned from this course.
ESOL Florida State Standards Reading and Writing in All Content Areas, Grades K-12
No. ELI-:147 Grades 612
20 hours
This course will take participants into deep realms of content area reading anariting to include
literary and non-fiction across multiple genres, reading comprehension, critical literacy,
guestioning strategies, and leveling of resources to differentiate for standards and second
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resources that determine text complexity and level libraries. Participants will learn to use running
records and anecdotal data to analyze, evaluate, and plan for student needs. With a focus on gr
level writing differentiated for ELLs, participants will cull the FSS writing and language standardg
for applicability to content-specific reading and writing in ELL instruction. In doing so,
participants will level strategy and expectation with assignments as they aligwith state and
national standards. Assignments will include developing performance tasks and comprehensive
lessons, unit planning and preparation and rigorous participation in discussion forums.
Participants will learn to strategically scaffold in order b close gradelevel achievement gaps
while meeting the expectations for ELLs within the Florida State Standards.
Course Outcomes:

x Understand the principles that underlie the Florida DOE ESOL Competencies.

x  Apply the competencies and their principles to thalesign of language arts instruction for
grade level and content area alignment to the LAFS.

x  Apply researchbased teaching strategies for the purpose of including student speakers of
languages other than English in classroom activities, and improving the ity of ELL
students to read, write, and speak English according to the standards of LAFS.

Formative Assessment Practices for English Language Learners

No. ELL:171CGrades K5

20 hours

Assessment of learning ofor learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in thiseourse. Participants will understand how to
effectively monitor their ELL student learning, structure requisite assessment criteria, and teach
to support a rapid turnaround of language results.

Course Outcomes:

X Seek out new assessment resources using effective research skills that further teaching a
learning.

x Match gradelevel assessment criteria to standardsligned curriculum and instruction.

x Monitor student learning to move up individual student performance, focusing primarily
on ELLs.

Formative Assessment Practices for English Language Learners

No. ELI-:171B Grades 612

20 hours

Assessment of learning ofor learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in thiseourse. Participants will understand how to
effectively monitor their ELL student learning, structure requisite assessment criteria, and teach
to support a rapid turnaround of language results.

Course Outcomes:
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x Seek out new assessment resources using effective research skills that further teaching &
learning.
x Match gradelevel assessment criteria to standardsaligned curriculum and instruction.
x Monitor student learning to move up individual student performance, focusing primarily
on ELLs.
Formative Assessment Practices for English Language Learners
No. ELL-171A Grades K12
20 hours
Assessment of learning ofor learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in thiseourse. Participants will understand how to
effectively monitor their ELL student learning, structure requisite assessment criteria, and teach
to support a rapid turnaround of language results.
Course Outcomes:
x Seek out new assessment resources using effective research skills that further teaching a
learning.
x Match gradelevel assessment criteria to standardsaligned curriculum and instruction.
x Monitor student learning to move up individual student performance, focusing primarily
on ELLs.
Learning Style Approaches in Teaching English Language Learners
No. ELL222 Grades K5

20 hours
Managing learning begins with understanding of our studentand their learning styles, especially
xEAT 11 O0ETC &£ OxAOA OEA 1 AT COAGCA OEEIT O 1T &

learn, and knowing enough to engage them in learning more. Whether they learn kinesthetically
(using physical, handson), orinter-D AOOT T AT 1T U j Ol AEAI q A&l O AgA
learning style analysis to craft activities and performance tasks geared to garnering higher stude
achievement. Participants in this course will learn how to use learning style informen to
develop, plan with, and use strategies that help ELLSs.
Course Outcomes:
x  Apply several learning style theories to determine learning styles.
x Develop working knowledge of, and utility with, various behavior management theories ag
they align with multiple learning styles.
x Align behavioral theory to identified learning styles in order to successfully manage
behavior and instruct students.
x  Apply, through planning and jobembedded action, specific and measurable behavioral
management goals and strategs as they align with identified learning styles.
Literacy Strategies for Struggling Learners and ELLs
No. ELL-138A Grades K12
20 hours
Consistent use of reading and writing strategy across all content areas continues to turn around
the language skills & English language learners, particularly those who struggle. Participants will
finish this e-course with a compendium of strategies and tools to aid ELLs and struggling learner
with, using researched and fieletested implementation ideas.
Course Outcomes:
x Use same strategy ideas across all content areas to leverage ELL student success with.
x Glean and apply multiple strategies that aid in the successful literacy effort of struggling
learners and ELLs.
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x  Apply collaboration among multiple disciplines and plarto accommodate the needs of
struggling learners.
Literacy Strategies for Struggling Learners and ELLs
No. ELI-:138B Grades 612
20 hours
Consistent use of reading and writing strategy across all content areas continues to turn around
the language skills oEnglish language learners, particularly those who struggle. Participants will
finish this e-course with a compendium of strategies and tools to aid ELLs and struggling learner
with, using researched and fieldtested implementation ideas.
Course Outcomes:
x Use same strategy ideas across all content areas to leverage ELL student success with.
x Glean and apply multiple strategies that aid in the successful literacy effort of struggling
learners and ELLs.
x  Apply collaboration among multiple disciplines and plarto accommodate the needs of
struggling learners.
Literature Circles That Differentiate for English Language Learners
No. ELL121 Grades K5
20 hours
Literature circles with flexible grouping are a combination that works perfectly into a
differentiated lite racy curriculum for ELLs. With a strong record of success, literature circles
continue to meet the needs of all learners. Participants in thiseourse will learn the strategies
that make literature circles successful, and how to leverage them effectiveflgr ELLs, small groups
and learning centers. Tools for implementation and informal assessment include checklists, role
rubrics and a host of multisensory differentiation ideas.
Course Outcomes:
x Locate, develop and use the tools needed to effectively difeartiate instruction for ELLs
within the Literature Circle framework.
x Use fieldtested tools to successfully conduct literature circles that differentiate for ELLs.
Multiple Intelligences, Multiple Learning Styles: ELLs
No. ELI-:114 Grades 312
20 hours
Research continues to show that providing students with multiple entry-points to learning
improves performance. Tools and resources used to measure learning styles and learning
preferences will be included in this rich and informative ecourse focused on identying and
cultivating multiple intelligences in order to effectively plan for, and teach to our speakers of othg
languages.
Course Outcomes:
x Acquire new tools to cultivate student intelligences with while teaching to the multiple
learning styles of ELLSs.
x  Differentiate for multiple learning styles per best practices for ELLs.
x  Apply strategies specific to ELLs for teaching to multiple intelligences.
Motivating and Engaging 21st Century English Language Learners
No. ELI-115 Grades 612
20 hours
What are the classroom conditions that motivate and engage our 21st century learners,
particularly moving forward the language progress of our ELLs? What are the assignments that
cultivate curiosity and foster collaborative peer relationships? This €ourse examines the
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research that supports engaging classroom talk among ELLs, questioning and s{pression
through strategy, technology and effective teacher facilitation. Participants will leave thiseourse
with multiple resources to aid in motivating and engaging the 21st century adolescent learners inf
their classrooms.
Course Outcomes:
x Create the classroom conditions that facilitate motivation and engagement for 21st centun
ELL learners.
x Resource and create collaborative assignments that incorporate byid methods of
teaching and learning.
x  Apply strategies for effective facilitation of a motivating curriculum as they work into
better language skills among ELLSs.
Motivating English Language Learners in Reading and Writing
No. ELL-107 Grades 212
20 hours
All learners need motivation, and they need to feel successful; this is why motivating readers ang
writers are so important. Participants in this ecourse will explore methods that work to motivate
successful literacy effort: reading and writing clubs, terature selection, grouping, digital and print
media and more. Participants will become familiar with multiple learning platforms that work to
motivate and engage 21st century readers and writers while preparing them for college and
career success.
Course Outcomes:
x  Apply new strategies for facilitating a motivating and successful classroom reading and
writing curriculum.
x Develop working knowledge of multiple online and print resources that lead to reading an
writing success.
x Plan with and use resources wvth efficacy in motivating readers and writers.
Organizing and Maintaining Successful Classroom Environments for ELLs
No. ELL202 Grades k6
20 hours
Aligned to: Danielson Domain 2, Marzano Domain 4
Organizing and maintaining multtcultural classroom environments of respect and rapport are the
high priorities of this e-course. Teachers will learn strategy and examine practices that build
environments of respect and rapport through caring, thoughtful strategy, while facilitating
respectful peer review among® OA AT 008 | AOEOA PAOOEAEDPAOQEI I
while aiding in the development of assignments and activities for ELLs while building high
expectations for all students. Classroom management strategies will further group work, student|
engagement, and peaceful transitions between and among activities.
Course Outcomes:
x Take an active role through planning and instruction in learning about students in order tg
establish a successful classroom environment that include the language need€tts.
x Develop working knowledge of engaging language strategies and the organization of
physical space that contributes to an effective classroom environment.
x  Apply new strategy and examine practices that build multcultural environments of
respect and rgport through caring, and peaceful transitions and student collaboration.
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Organizing and Maintaining Successful Classroom Environments for ELLS
No. ELL-:207 Grades 612
20 hours
Aligned to: Danielson Domain 2, Marzano Domain 4. Organizing and maintainimgilti -cultural
classroom environments of respect and rapport are the high thoughtful strategy, while facilitating
OAOPAAO AT A OADPDPI OO AiT1¢c OOOAAT OO8 ' AOEOA
while aiding in the development of assignmentsind activities that build from high expectations
for all students, with a focus on ELLs. Classroom management and effective language strategies
will further group work, student engagement, and peaceful transitions between and among
activities.
Course Outcomes:
x Take an active role through planning and instruction in learning about students in order to
establish a successful classroom environment that includghe language needs of ELLSs.
x  Develop working knowledge of engaging language strategies and the orgzation of
physical space that contributes to an effective classroom environment.
x  Apply new strategy and examine practices that build multcultural environments of
respect and rapport through caring, and peaceful transitions and student collaboration.
Participating in a Professional Learning Community Focused on English Language Learner
Progress
No. ELL:135 Grades K12
20 hours
Participants in this eccourse will learn the nuts and bolts behind successful professional learning
communities. The teacher ad administrative roles within them will be studied as they work
toward on-going maintenance and the data analysis that leads to improved student achievemeng
From vision to PLC mission, each participant will build an ELL action plan specific to gratbvel
and subjectarea PLC and ELL student needs.
Course Outcomes:
x Understand the rationale behind the successful formation of a school PLC.
x Use and practice with several models of grade appropriate departmental PLCs focused o
data and the development ofction plans for ELL students.
x  Apply the Dufour & Dufour PLC model to working PLCs.
Peer Coaching for Young English Language Learners
No. ELLI:101 Grades 36
20 hours
Based on the Ruckdeschel (2010) peer coaching model, teachers learn to teach developinitevs
a modified and age appropriate method for giving and receiving peer feedback through geal
setting, problem-solving, and editing work as it feeds independent ELL writing capacityand it's
never too early to begin! Researcibased practices that diretly impact young writers will be
reviewed and practiced with as they apply to specific developmental milestones. **This course
includes a copy of the boolkConversations for Young Writey®y Susan Ruckdeschel.
Course Outcomes:
x  Apply the Ruckdeschel threestep protocol for ELL student peer review, focused on
language capacity building among younger writers in grades-8.
x  Develop working knowledge of, and facility with, the Ruckdeschel peer review model,
protocol and ancillary tools used to implement them wih for struggling learners: rubrics,
checklists, learning guides and other thinking aids.
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Planning and Preparation With English Language Learners in Mind
No. ELL-201 Grades K12
20 hours
Aligned to: Danielson Domains 1 and 2, Marzano Domains 2 and 3
Strong knowledge of content and pedagogy requires egoing research, reflection and classroom
practices informed by what the data says about our students. This course offers working
knowledge of current and best instructional planning and design processédsr ELL success. On
going preparation of coherent instruction includes reflection, alignment, high student outcomes,
research and resources, and intedisciplinary pedagogical strategies all of which are examined
and practiced with in this ecourse. In a@dition to knowing when and how to communicate this
knowledge to students and stakeholders, participants will gain familiarity with effective and
discipline-specific ELL pedagogical approaches that further understandinaf and for students.
Course Outcomes:
x Develop ageappropriate and cultural understanding of students through research and
reflection.
x Predict and prepare for setting high instructional outcomes for ELL students by
understanding their needs.
x Practice with resources that aid in the planning o€oherent instruction focused on ELL
students.
Purposeful Planning With Differentiation and ELLs in Mind
No. ELL-205 Grades K12
20 hours
Planning with purpose leads to effective instruction. This course takes learners through a varietyj
of planning processes that align closely to preestablished learning goals, objectives, state and
national standards. In addition, working knowledge of current and best instructional planning
design specific to ELLs, along with the preparation that goes behind it, will iight reflection
and development. Participants will work new ideas into planning with specific purposes and endj
in mind as they work out of and into the Marzano (2001) Nine Categories in Instructional
Planning.Aligned to: Danielson Domains 1 and 2, Maano Domains 2 and 3.
Course Outcomes:
x Develop understanding and knowledge of ELL students.
Set high instructional outcomes that move ELL students toward specific ends and purpos
Practice with accessing planning resources and resources to work infdanning with.
Develop utility with resources that aid in the planning of coherent instruction for English
language learners.
Research-Based Assessment Practices for ELLs
No. ELL-234 Grades 38
20 hours
Practical and authentic assessment methods that have a strong reseaitafise will be the central
feature of this course in evaluating the needs of second language students and English languag
learners. Informal and teacherdeveloped assessment technique Winvoke best practices
through the use of technology, smart classroom strategy, and through smart curriculum design.
Formal, informal assessments and other data will include observation and anecdotal note taking
(kid -watching), SLOs, IEP goals, behavab assessment, criterionreferenced assessments,
standardized and performance based assessments, and learning style inventories. Data gleaneq
these assessments will be used to plan and differentiate effectively for ELLs.
Course Outcomes:

X X X
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x Evaluate theneeds of ELL students to align best instructional strategy to those needs.
x Plan and practice with several researctbased assessments in order to determine student
needs, learning readiness, and needed instructional support.
x Use sound researckbased strateg to plan for instruction and instructional intervention, or
modify existing instructional plans, for the language needs of learners.
Research-Based Literacy Strategies For English Language Learners
No. ELL-123A Grades K12
20 hours
Participants will be introduced to sound and scientific research as it promotes literacy across all
content areas to help ELL students build foundational skills across reading, writing, speaking anq
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process across all content areas. Intentional, consistent, and rigorous teaching of reading and
writing strategy that improves student achievement will engage the 90/90/90 principled
approach. Participants completing this course will tak away implementation tools that include
graphic organizers, semantic maps, thinking aids, checklists, rubrics and more.
Course Outcomes:
x Move scientific theory into classroom literacy strategy across specific content areas for E|f
students.
x Scaffold student progress along a rigorous strategy continuum.
x Import research-based literacy strategy into lessons for rigorous application and
implementation.
Research-Based Literacy Strategies For English Language Learners
No. ELL-123B Grades K5
20 hours
Participants will be introduced to sound and scientific research as it promotes literacy across all
content areas to help ELL students build foundational skills across reading, writing, speaking anq
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process across all content areas. Intentional, consistent, and rigorous teaching of reading and
writing strategy that improves student achievement will engage the 90/90/90 principled
approach. Participants completinghis course will take away implementation tools that include
graphic organizers, semantic maps, thinking aids, checklists, rubrics and more.
Course Outcomes:
x Move scientific theory into classroom literacy strategy across specific content areas for EIl
students.
x  Scaffold student progress along a rigorous strategy continuum.
x Import research-based literacy strategy into lessons for rigorous application and
implementation.
Research-Based Literacy Strategies For English Language Learners
No. ELL-123 Grades 612
20 hours
Participants will be introduced to sound and scientific research as it promotes literacy across all
content areas to help ELL students build foundational skills across reading, writing, speaking anq
I EOOATET ¢C8 4EAUBI 1 theh thadhid sdedts iDtiAeAmRdERAnt tladsitioh A E H
process across all content areas. Intentional, consistent, and rigorous teaching of reading and
writing strategy that improves student achievement will engage the 90/90/90 principled
approach. Participantscompleting this course will take away implementation tools that include
graphic organizers, semantic maps, thinking aids, checklists, rubrics and more.

48



Course Outcomes:
x Move scientific theory into classroom literacy strategy across specific content areés ELL
students.
x Scaffold student progress along a rigorous strategy continuum.
x Import research-based literacy strategy into lessons for rigorous application and
implementation.
Teaching to Cultural and Linguistic Diversity
No.ELL-242 Grades K12
20 hours
Teaching to cultural and linguistic diversity requires careful and flexible planning, creativity, and
teamed approach that involves parents and all educational stakeholders in order to develop
OOOAAT 6006 1 AT COACA OEEI éaiBbasedsGdieyiés Fol multicul@IE |
environments, participants will develop their ability to analyze and plan with data to differentiate
for multiple learner types and varying degrees of language support.
Course Outcomes:
x Practice and plan with thestrategies that lead to effective and diverse learning
environments in multi-cultural classrooms.
x  Plan flexibly using tools, resources, and new strategy to address the needs of second
language learners.
x Understand the relevance of a properly structurectultural environment in meeting the
diverse linguistic needs of students.
Teaching to Text Complexity for ELLs
No. ELL-188 Grades 39
20 hours
Reading strategies will focus on skill and readability as participants are introduced to leveling
systems that saffold. Participants will be introduced to the scaffolding mechanisms needed to
appropriately move up text complexity in multiple genres across all subject areas for ELLs.
Course Outcomes:
x Scaffold for, and teach to, text complexity.
x  Through practice, devdop the ability to plan strategically for teaching text complexity to
ELLs.
x_Align student-learning objectives to strategy that teaches text complexity.
The Art of Differentiating Instruction for ELLs
No. ELL112 Grades K12
20 hours
The art ofdifferentiation happens through design, redesign, and flexible teaching strategy.
Participants in this eccourse will reinvent lessons using researctbased, effective methods for
differentiation geared specifically for ELLs. They'll have opportunities toe-purpose lesson plans,
understand readiness versus ability, and capitalize on brain plasticity to engage students throug
intellect and creativity. Learning profiles, interest surveys, cognitivdriendly learning
environments, tiered questioning and studat "hooks" for rigorous learning application are some
of the takeaways to this ecourse.
Course Outcomes:
x Create differentiated lessons through design and strategy focused on the language needs
ELLs.
x Use design strategy for mixeehbility grouping and classroom environment.
x Use online and print tools for differentiation such as learning profiles, interest surveys ang
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tiered questioning.
Tools and Practices for Effective Progress Monitoring of ELLs
No. ELL231 Grades K12
20 hours
Through a tieredinstructional framework, participants will be introduced to tools and research
based practices of effective progress monitoring at Tiers Il and Ill of the Rtl framework with a
focus on ELL students. By evaluating and becoming knowledgeable about high qtyali
differentiated and scientifically based instructional practices, participants will learn how to
scaffold learning strategy carefully, and with increased intensity using the tools to meet their ELL
students at an assessed level of performance and ratérogress. Increased achievement and
closed learning gaps are among the priorities when intervening strategically.
Course Outcomes:
x Use the tools of tiered instructional models to close achievement gaps for Tiers Il and 11|
ELL students.
x Plan with and apgy the assessment procedures needed to progress monitor effectively in
order to deliver effective and timely interventions for Rtl and ELL students.
x Plan and practice with various differentiated, scientifically based instructional technique tq
scaffold ingruction.
Working the Brain Into Teaching and Learning: English Language Learners
No. ELL-103 Grades K12
20 hours
Meeting old challenges with new ideas can be fraught with mirtdoggling confusion if design
principles aren't organized around cognitionfrie ndly curriculum and pedagogy. Participants in
this e-course will explore and experiment with learning theory that that embraces new design an
cross-curricular strategy that engages brain plasticity. Wrapping learner minds around new
knowledge through engaing lessons and strategy focused on strengthening the language abilitig
of ELLs as they build capacity are among the goals of thixeurse.
Course Outcomes:
x Understand the elements that make cognitivdriendly instructional design geared
specifically for English language learners.
x Experiment, refine, and plan with learning theory that invokes hand®n, crosscurricular
strategy for effective teaching and learning in mixed ability learning environments.
x__Apply methods that capitalize on brain plasticityfor increased language and literacy skills.
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Gifted and Talented

Diagnostic Tools and Techniques for the Exceptional Learner

No. 215Grades K12

20 hours

Formative, criterion-referenced and normative assessment methods can work as a triage to
diagnose the exceptional learner, with one as useful as the other depending on the goal. Those
tools and techniques with the strongest base of research in utility and value will be the feauof
this course. Through the use of technology, smart classroom strategy, and curricular design,
formal and informal assessments will work to effectively diagnose student needs in order to
prescribe a specific learning path. Formal and informal assessmis will include intelligence
testing, SLOs, formative assessments to include observational and anecdotal data, performance
tasks, learning style inventories, behavioral assessment, criteriereferenced assessments, and
standardized assessments. Data glead of these assessments will be used to differentiate with.
Course Outcomes:

x ldentify and align proper, effective diagnostic tools and techniques for exceptional learner
in classrooms.

x Understand how to evaluate the needs of students to align besistructional strategy to
those needs.

x  Through job-embedded participation, practice with multiple researchbased assessments
to analyze student needs, learning readiness, and needed instructional support.

x Use sound researckbased strategy to plan fornstruction and instructional intervention, or
modify existing instructional plans, for the special needs and exceptional learners in
classrooms.

Evidence-Based Teaching Practices for Exceptional Learners
No. 217 Grades K.2
20 hours
Teaching to the excptional learner requires careful and flexible planning with tools and resources
that have a record of success. Beginning with various researtfased tools and strategies,
participants will develop their ability to analyze and plan with data to differentiae for multiple
learner types and with varying degrees of support to teach to the needs of exceptional learners.
Tools and 2Xt century resources will include strategy guides, electronic planning and scoring
instruments, student-facing organizers and checksts among others.
Course Outcomes:

x Plan and practice with the strategies that lead to effective and diverse learning in inclusivq
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learning environments.

x Plan flexibly using tools, resources, and new strategy to address the needs of exceptiona
learners.

x Understand the relevance of a properly structured learning environment coupled with the
tools and resources for success in meeting the diverse needs of students.

Gifted Education, Differentiation, and Learning Styles

No. GT269-A Grades K12

20 hours

Participants will develop sound understanding of what differentiation of instruction is, and how to
apply it in planning and teaching to gifted and talented students. After an introduction to several
definitions of giftedness, participants will understand howto design curriculum, and how to teach
it with fidelity. This course will propose various researchbased strategies and concepts with a
sound efficacy in schools. Through multiple exposure and practice, participants will develop the
ability to apply and implement a differentiated curriculum, one that considers learning styles, for
the gifted and talented students in their classrooms. Several se#flections and a comprehensive
unit plan later, participants will have the wherewithal to competently and riggously teach the
gifted and talented students in their classroomsCompetencies include theory and development
of creativity, including elements of creativity such as fluency, flexibility, originality and
elaboration.

Course Outcomes:

x Develop theory toleverage with instructional plans that differentiate for ability, readiness,
learning style, and multiple intelligences.

x Design projects that consider learning styles for grouping, pedio-peer interaction, self
reflection and assessment to develop a rigoaus and comprehensive strategybased
curriculum that effectively teaches to gifted and talented students.

x Analyze several researctbased sources, and add to the sources with action research.

Guidance Counseling of Gifted and Talented Students

No. GT270 Grades K12

20 hours

Counseling gifted students to help them achieve their talents requires skillful coaching and
motivational address of the students in their care. This course will examine the need for special
guidance and counseling of the gifted and kanted, and proposal multiple selfconcept and
motivational strategies focused on their specific needs for career and family counseling. Lots of
discussion and seklreflection will work into a comprehensive action plan to apply to real students
in live settings. Competencies include guidance and counseling of gifted students with a focus or
motivation, self-image, interpersonal skills and career options.

Course Outcomes:

x Practice with, and apply, motivational technique geared specifically for gifted and &ited
students.

x Examine and apply counseling concepts to move into a plan geared for students.

x Reflect in order to plan and design a comprehensive action for implementation of
motivational, self-image, interpersonal, and career guidance concepts in livetiags.

Inclusion Classrooms and Mainstreaming of Students: Theory, Practices, and Strategies that
Work

No. GT271 Grades K12

20 hours

After an introduction to theory of inclusion and giftedness, participants in this course will work
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diligently to examine and analyze the resources for mainstreaming and researdiased
approaches with strategies that work for inclusion of students with special needs in regular
classrooms. Various programs from around the country will be analyzed and vetted for their
movemert of students in gifted programs, along with an introduction to multiple resources that
include materials, strategy guides, implementation tools, and examples to be embedded into fing
projects. Rich discussion will inform larger sections of theory and shang of best practices that
interface with course approaches and what research says about teaching to students in inclusivg
settings, particularly for the gifted. Competencies include educating special populations of gifted
students such as minorities, undrachievers, handicapped, economically disadvantaged and high
gifted to include student characteristics and programmatic adaptations.
Course Outcomes:
x  Apply theories of inclusion and giftedness to discussion and planning for implementation
strategiesthat work into a gifted and talented curriculum.
x ldentify and adapt tools and resources to work into projects for implementation of a soung
gifted and talented inclusive curriculum that considers multiple ethnicities, levels of
achievement, physical advardges and disadvantages, and specific student characteristics
x Plan, design, and implement a unit plan to include theoretical principles of sound
pedagogical practices that work into comprehensive implementation.
Learning and Cognition: Practices that Nurtu re Creativity in the Gifted and Talented
No. GT272 Grades K12
20 hours
History and theory of gifted and talented education will interface with a number of activities
geared toward introducing participants to multiple cognitive-based strategies with a sbng
research based and proven to work in gifted settings. Beginning with environment, participants
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students. Several theorists on creativity and education Wibe examined, along with those that
speak specifically to cognition (Jensen, ImmordindYang, Marzano, Martinez among others).
Competencies include theory and development of creativity, including elements of creativity sucl
as fluency, flexibility, originality and elaboration. In addition, the nature and needs of gifted
students, including student characteristics; cognitive, social and emotional needs; history and
current research.
Course Outcomes:
x Practice with multiple cognitive-based activities gearedaward building and nurturing
creativity of the gifted and talented.
x Examine multiple settings that nurture creativity and embed a plan for selected settings a
they apply to gifted and talented students in classrooms.
x  Plan for, and apply, a selflesignedgifted curriculum into classrooms in consideration of
the social, emotional needs of students.
Research-based Practices and Methods for Gifted and Talented Education
No. GF268 Grades K12
20 hours
After an introduction of several definitions of giftedness, participants will understand how to
identify the gifted in their classrooms, and design curriculum essential and specific for their need]
This course will address the issues facing education of the gifted, and will propose various
researchbased strakegies and concepts with a sound efficacy in schools. Through multiple
exposure and practice, participants will develop the ability to apply and implement a gifted and
talented curriculum with fidelity. Several selfreflections and a comprehensive unit pladater,
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participants will have the wherewithal to competently and rigorously teach the gifted and talenteq
students in their classrooms Competencies include curriculum and instructional strategies for
teaching and gifted students: modification of curriculm content, instructional process, student
products and learning environment.

Course Outcomes:

x Develop adaptation strategies for application to a gifted and talented curriculum.

x Design projects based on researchased strategies and practices for groupingpeer-to-
peer interaction, selfreflection and assessment to develop a rigorous and comprehensive
strategy-based curriculum that effectively teaches to gifted and talented students.

x Analyze several researctbased sources, and add to the sources with actioasearch.

Teaching to Exceptional Children Using Evidence -Based Practices

No. 240Grades K5

20 hours

Teaching to exceptional children invokes careful planning, the use of data in the planning stages
and a teamed approach that involves parents and altacational stakeholders to work into a
AEEI AGO OOAAAOO8 "ACEITEIC xEOE ET AEOEAOAI H
to analyze and plan with data to differentiate for multiple learner types and instructional support.
Strategies fo co-teaching usingtraditional and 21st century and state-aligned curriculum will

result in a multiple-pronged approach to instructional success.

Course Outcomes:

x Practice with and use data and resources for planning and implementation of a broad ang
scdfolded curriculum focused on the needs of exceptional learners.

x Leverage new information, tools and resources, student readiness and differentiated
approaches to learning with evidencebased practices for a variety of learners, educationa
programs and chssroom settings.

Teaching to Exceptional Adolescents and Young Adults

No. 241Grades 612

20 hours

Teaching to exceptional adolescents and young adults invokes careful planning, the use of data
the planning stages, and a teamed approach that involvearents and all educational stakeholders
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develop their ability to analyze and plan with data to differentiate for multiple learner types and
instructional support. Strategies for ceteaching using traditional and 2%t century curriculum will
result in a multiple-pronged approach to instructional success.

Course Outcomes:

x Research current assessments practices and analyze criteria against student work. Desig
effective assessments.

x Learn and practice with the research skills needed to seek out assessment resources tha
build teaching capacity.

x Match gradelevel assessment criteria to standardsaligned curriculum and instruction.
Learn how to monitor student learnng to move up individual student performance.

Theory of, Essential Practices for, Gifted and Talented Educational Professionals

No. GT267 Grades K12

20 hours

Participants will learn the various theories behind the pedagogy of the gifted and talented, while
acquiring the essential skills to design and implement sound curriculum with fidelity. After
identifying student needs, participants will locate resources bih in the course and outside of the
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and a comprehensive unit plan later, participants will have the wherewithal to competently and
rigorously teach the gited and talented students in their classroomsCompetencies include the
nature and needs of gifted students, including student characteristics; cognitive, social and
emotional needs; history and current research.

Course Outcomes:

x Develop sound understandiry of history and theory for teaching to gifted and talented
students.

x Locate and use resources geared to serving the needs of gifted students in their individug
characteristics, cognitive, social, and emotional needs.

x Design projects that consider learniig styles for grouping, peefto-peer interaction, self
reflection and assessment to develop a rigorous and comprehensive stratepgsed
curriculum that effectively teaches to gifted and talented students.

x Analyze several researctbased sources, and add tde sources with their own action
research.

Instructional Design

Blended Learning: The Basics
No. 318 Grades kAdult
10 hours
Participants in this course will learn the basics for creating effective blendel@arning professional
development, and for creation of k12 curriculum. All blended learning practices are based on
research with a high efficacy in moving new learningo K-12 classroomsfor both teachers and
students. Participants will develop generic ontent as well as develop utility with multi-modal
technologies, social networking, other thirdparty content access, and become familiar with open
source applications best capable of meeting the needs of their students.
Course Outcomes:

x Develop familiarity and utility with open source technologies.

x - Design highly contextualized effective blended learning using mutnodal technologies.

x Design instruction that incorporates best practices in blended learning.
Blended Learning with Word Press and Moodle
No. 317 Grades KAdult
10 hours
Word Press and Moodle continue to be touted as among the best open source technologies for
integrated, effective blended learning and web support. Participants in this course will explore
these applications support effective and entextualized blended learning practices before
designing their own template for further use in their own classrooms for both professional
learning and for K-12 curriculum.
Course Outcomes:

x Develop a template and platform for immediate classroom implemeation of blended

learning using Word Press and Moodle applications.
x Design studentfriendly instruction in a blended learning environment using Word Press
and Moodle technologies.
x__Incorporate highly contextualized networking capabilities to include live anl asynchronous
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discussion forums, blogging, chatting, flipped technologies and other multhnedia as they
work into blended learning design while supporting all student outcomes.
Instructional Design Using Edmodo
No. 316 Grades KL2
10 hours
Participants in this course will explore the Edmodo application in support of effective, highly
contextualized blended learning practices for KL2 classrooms as well as for teacher professional
learning. Afterward, participants will design a template and with peer andristructor support, will
continue to design a blended learning platform fully capable of supporting social networking and
other third party, open-source technologies.
Course Outcomes:

x Develop a template and platform for immediate classroom implementationf blended
learning using Edmodo.

x  Design studentfriendly instruction in a blended learning environment with Edmodo as it
integrates with other third party technologies.

x Incorporate highly contextualized networking capabilities to include live and asynchnoous
discussion forums, blogging, chatting, flipped technologies and other muitnedia as they
work into blended learning design while supporting all student outcomes.

Leveraging the Power of Blogs with K -12 Classrooms

No.319 Grades K12

10 hours

Blogging continues to be an effective and viablelearning tool for teaching in k12 classrooms.
From incorporation of the writing process, to copyright, to becoming a responsible digital citizen.
As a collaboration tool, teachers can also incorporate jging to bring together lively and
effective peer exchangevith ample opportunity for writing practice. Participants will learn the
best and most effective practices for blogging as they develop familiarity and utility with a range
of blogging practices ad technologies.

Course Outcomes:

x  Become familiar with a number and range of open source blogging technologies.

x Incorporate best practices using open source blogging technologies.

x Design standardsfriendly lessons and blended learning that incorporates blgging
technologies, specific to stated student outcomes.

Moodle for Everyone **for Instructional Designers and Staff Developers

No. 313 Grades K12

10"hours
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inner workings of Moodle with a keen eye for instructional design. Included will be tips and tricks|
for effectively working in visuals, graphics, multimedia, and use of the newest Moodle features tq
include books, completion tracking, and reports among bers. The use of Wikis and blogs will be
used to facilitate discussion in both sefpaced and instructorled environments. A little bit of
Moodle for everyone! Participants will practice in a sandbox environment, and come out with
design skills that can tansition immediately to practice in their own Moodle environments.

x Develop a keen eye for effective facets of instructional design.

x Import effective facets of instructional design into original products.

x  Contribute to a compendium of best practices inlended learning using Moodle tools and
Moodle-friendly applications.
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Responsive Instructional Design for K -12 Classrooms
No.314 Grades K12
10 hours
After learning the blended learning basics, participants in this course will escalate their skills by
creating effective blended learning professional development, and for creation of-k2 curriculum
using responsive flipped classroom design. All incorporated practices will be researdiased with
a high efficacy in moving new learning to KL2 classrooms for oth teachers and students.
Participants will use newly or formerly created generic content to leverage with multmodal
technologies, social networking, Internet research consistent with responsible digital citizenship,
and become familiar with a number oopen source applications from which to choose from.
Course Outcomes:
x Develop mastery with open source technologies as they leverage with blended learning
design.
x Develop confidence and competence in effective blended learning that responds to the
needs ofstudents.
x  Design highly contextualized effective blended learning using mutinodal, open source
technologies.
x  Design instruction that incorporates best practices in blended learning that responds fully
to learner needs and stated student outcomes.

Languages Other Than English - LOTE

LOTE Classroom Strategies for Grammar and Writing
No. 315 Grades KAdult
5 hours
This 5-hour course will introduce LOTE teachers to a wide variety of whole language idefts
incorporating grammar and writers' workshop in world languages. These techniques have been
shown to improve language learning, and include news views, translations, scripts, midialogues,
acting, "tapescripts,” the OAL approach (organic-approach tanguage learning) among
others. Participants-will-leave this course with ample strategies-to increase student-engagement
and progress in acquiring a new language, along with demonstrated mastery necessary to pass
state and local assessments.
Course Outcomes:

x Explore alternative ways to teach grammar to LOTE students.

x Become acquainted with alternative strategies to integrate the writing process for LOTE

students using the target language.
x Adapt ideas to new or current lessons for classroom application.

Engaging LOTE StudentsThrough Writing

No. 320 Grades kKAdult

5 hours

Working through a variety of writing strategies used in ELA classrooms, such as those
recommended by the National Writing Project, participants will become understand them as LOT|
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portable as they incorporate them into LOTE curriculum. The writing process, while
encompassing researctbased writing strategy, will be modified specifically for LOTE students.
Using a generic approach to grammar and writing, participants will learn howat move up target
language skills through the medium of writing.
Course Outcomes:
x  Develop utility with research-basedwriting strategies across all content areas.
x  Design lessons for turnkey classroom use embedding researblased LOTE writing
strategies.
x Shae, discuss, and give feedback on strategies adopted, adapted, and/or designed into
lessons.
Peer Coaching for LOTE Students
No. 321 Grades KAdult
5 hours
Based on the bookPeer Coaching for Adolescent WritefRuckdeschel, 2011) participants will
learn the nuts and bolts of studentcentered peer coaching as it is appropriate for LOTE students
in giving and receiving feedback on language and writing. In addition, they will learn how to
facilitate student feedback that works into language mastery as it ieflected in their writing
throughout the writing process. This researckbased program has shown to build the capacity of
student writers while improving performance on standardized assessments. All ancillary
materials for immediate implementation are induded.
Course Outcomes:
x  Apply and facilitate a threestep feedback model of student peer review.
x Understand the roles of writing, listening, reading and responding and how to plan for
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x Acquire and use theools necessary to foster effective peer coaching sessions as they wo
inside of language learning and thewvriting process.
Writers Workshop Approaches for LOTE Students
No. 322Grades KAdult
5 hours
Strategies for peer review, drafting, editing, and polishing final writing pieces for publication
across all genres in fiction and nosfiction will be applied specifically for students learning
languages other than English. Participants will review reseatcbased strategies within the
writing warkshop approach that work to facilitate language learning and mastery.
Course Outcomes:
x Design lessons that employ strategies for peer review.
x Embed the full spectrum of the writing process in LOTE lessons gearenitard language
mastery through the medium of writing.
x Develop comfort and utility with strategies that work alongside language mastery and
assessment readiness to engage and motivate students.
Organic Approaches to Language Development
No. 323 Grades kKAdult
5 hours
The OLA approach is noitraditional, and helps students develop language proficiency beyond
textbooks and worksheets in an authentic and engaging atmosphere. Through strategies in
language development that involve repetition, movement, pairedral group conversational
activities, participants will leave this course with a new set of tools for teaching organic
approaches to language development. From setting up classrooms to haras interactivities, a
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highly kinesthetic and immersive approach isised to engage and move student closer to target
language mastery.
Course Outcomes:
x Develop comfort and utility with organic and alternative approaches to textbooks and
worksheets.
x Design new lessons, or repurpose old lessons, to implement and accommodiiie OAL
strategies.
x Learn how to evaluate and differentiate within the OAL to meet the needs of all students.

Leadership and
Professional Learning Communities

Accountable Professional Learning Communities: An Online PLC Model for Teachers
No. 135Grades K12
20 hours
Participants in this eccourse will learn the nuts and bolts behindsuccessful professional learning
communities by exploring the Dufour, Dufour & Eaker (2008) and Venables (2011, 2013) modelg
The teacher and administrative roles within them will be studied as they work toward orgoing
maintenance and the data analysis it leads to improved student achievement. From vision to
PLC mission, each participant will build an action plan specific to gradevel and subjectarea PLC
needs.
Course Outcomes:

x Understand-and-apply the rationale behind the successful formation of atsmol PLC.

x Plan and practice with several models of crossurricular, grade and departmental PLCs.

x  Apply the Dufour & Dufour PLC 'model to PLC teams using assigned protocols, and then

reflect on the experiences.

Coaching Teachers
No. TL-105
20 hours
This course is appropriate for instructional coaches, department chairs, team leaders, curriculun
specialists, and teacher mentors. Instructional coaching is an innovative and effective method fof
supporting teachers, especially successful when focused student achievement. Using the
Sweeney (2011) studentcentered approach, participants will be taken through the steps and
processes for effective coaching in both teaching and leadership. Through jelmbedded projects,
practice with and use of feedback prtncols along with other strategies, participants will learn
how to intentionally apply a host of coaching strategies as they work within their respective roles
All approaches taught and practiced with have a record of success in building sefteem, moving
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up teacher effectiveness, and most important: improving student achievement.
Course Outcomes:
x Cultivate and support teacher effectiveness.
x ldentify specific teacher strengths and gaps in order to help develop and support an
intervention plan.
x  Through job-embedded application, cultivate and sustain teacher professional growth
using effective coaching models.
Coteaching and Professional Collaboration
No. TL-273
20 hours
Strong cateaching relationships are the underpinnings for a seamless and manageable
instructional environment. Planned and orchestrated instruction, the result of team effort,
combined with a sound learning environment leverages students as equal partners in a winning
educational pact. This course will prepare teachers to work collaborately on mutual goals and
student learning objectives in a team effort. The benefits of such effort are numerous and includq
positive and scholarly collegial exchanges focused on studeoéntered goals and objectives,
planned and orchestrated communicatioramong each other and with students, analysis and use
of data to plan effective instruction with.
Course Outcomes:
x Plan collaboratively using protocols specific to effective communication that results in
higher understanding and action steps.
x Collaboratively analyze student data to identify learning gaps and develop action steps.
x  Set mutual student learning objectives and plan around those objectives with strategy.
Developing Teacher Leaders
No. TL-103
20 hours
Leading teacher professional development effb requires the building of their capacity to both
teach and lead. This course will offer the tools and resources with which to aid teachers in
movement toward the highest professional development they can achieve. Examples of success
approaches, reseath-based methods, and jokembedded process and tools will combine with
systems for implementation that work leaders through a jobembedded process of effective
teacher support and development. This trairthe-trainer model will offer long term sustainable
methods for identifying, nurturing, and cultivating leadership among teaching staff.
x Cultivate and nurture the role of teacher leader.
x  Apply strategies and methods that identify, cultivate, and nurture teacher leaders.
x Cultivate and sustain teacher profesional growth using effective models and through job
embedded application.
Progress Monitoring of Student Learning
No. 208Grades 612
20 hours
Based on the Marzano & Dufour (2011) practices that bridge professional learning communities
and studentachievement, participants will be taken through a number of assessment designs
specifically geared to monitoring student learning and adjusting instructional practices for
improved outcomes. Through the setting of SMART goals, common assessments, convergfo
scale scores and New Report Cards, participants will understand the value of and effectiveness
behind progress monitoring as it works into improved student performance and academic
achievement.
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Course Outcomes:
x Develop working knowledge of effective pogress monitoring design.
x Understand the role and relevancy of progress monitoring within the professional learning
community constructs.
x Develop PLCs as a vehicle with which to progress monitor and make decisions that
influence the acquisition and improvement of student skills.
Progress Monitoring of Student Learning
No. 206 Grades K5
20 hours
Based on the Marzano & Dufour (2011) practices that bridge professional learning communities
and student achievement, participants will be taken through a numbesf assessment designs
specifically geared to monitoring student learning and adjusting instructional practices for
improved outcomes. Through the setting of SMART goals, common assessments, conversion off
scale scores and New Report Cards, participants wilhderstand the value of and effectiveness
behind progress monitoring as it works into improved student performance and academic
achievement.
Course Outcomes:
x Develop working knowledge of effective progress monitoring design.
x Understand the role and relevacy of progress monitoring within the professional learning
community construct.
x Practice with virtual and real PLCs as a vehicle with which to progress monitor and make
decisions that influence the acquisition and improvement of student skills.
Teachers as Mentors
No. TL-107
20 hours
Listening, observing, coaching, and offering a combination of warm and cool high quality feedba
are just some of the keys to effective teacher mentoring. This course is all about learning how to}
build fundamental teachercapacity through use and practice with the essential qualities that
constitute effective mentoring. Good mentors are committed; they take on challenges, embrace
formal training, maintain timely and accurate reflection logs, and are commitment to egoing
professional growth. Moving teachers from good to great is the utmost objective in good
mentoring, despite the challenges, achievement gaps, and seeiconomic indicators many district
mentors are faced with. The belief is that all students can succeed wigkqual opportunities for
success, and mentor teachers are where these seeds for this growth may begin. Thi®erse is
one important step in this continued growth process.
Course Outcomes:
x Design, plan for, and use high quality feedback as a method ofentention and support.
Apply the keys to effective mentoring.
x Maintain reflective logs for ongoing professional growth.
x  Align best practices through action research and nexdteps for turnkey teacher and mentor
training.
Teacher Evaluation: Tools and Meth ods
No. TL-104
20 hours
This practical course offers a variety of strategies, methods, resources, and fidésted
implementation tools with which to evaluate teachers effectively. Based on the Marzano Teache
Evaluation Model, and theDanielson domains otthe framework for teaching, this course is an
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outgrowth of a strong body of research correlated to student achievement. Participants will be
introduced to, and practice with, a 5point Likert scale used to measure and evaluation teacher
effectiveness acras the components within the four domains of the Danielson framework.
Strategies and approaches within the Marzano framework will be analyzed for what they offer in
individualized solutions for moving up teacher effectiveness that works into higher student
achievement. Jokembedded practice will inform a lively set of discussion types, along with
reflection that aids in ease of implementation for immediate districtwide application.
x Understand how to identify and apply effective classroom behaviors amongaehers and
students to analyze for strengths and gaps.
x ldentify specific teacher strengths and gaps in order to help develop and support job
embedded growth plans.
x  Apply a 5point Likert scale to measure and evaluate teacher effectiveness across severa
Danielson and Marzano framework domains.
Teachers Leaders as Coaches
No. TL-106
20 hours
This course is appropriate for teacher leader roles to include instructional coaches, reading
coaches, PLC team leaders, and teacher mentors. Teacher leaders will learn how to apply coacl
models to build teaching capacity while supporting efforts towardhe achievement of specific
classroom objectives. Using protocols for studententered coaching (Sweeney, 2011), and aroun]
the Danielson and Marzano framework domains, participants will be taken through the processe
that work into effective support through the use of feedback and practions. Practice with the use
of feedback protocols will culminate multiple entry-points used to teach strategies and behaviors
that support and reward teachers. Participants will learn how to intentionally apply a host of
coaching strategies as they work appropriately within their respective roles.
Course Outcomes:
x Cultivate and support teacher effectiveness.
x ldentify specific teacher strengths and gaps in order to help develop and support an
intervention plan.
x  Through job-embedded application, cultivate and sustain teacher professional growth
using effective coaching models.
Theories of Teacher Evaluation
No. TL-101
20 hours
Based on the Marzano Teacher Evaluation Model and the Danielson domains of the framework
teaching, this theme and content of this course are an outgrowth of a strong body of research
correlated to student achievementThe use of a §oint Likert scale will be used as a measure and
evaluation tool for teacher effectiveness across the components withhthe four domains of the
Danielson framework, proven to be effective measures for teaching and learning. The Marzano
framework will be analyzed for solutions in moving up teacher effectiveness, and improving
academic performance among students. Theory tifie strategies and practices for effectively
evaluating classroom behavior, behavior management, planning, preparation, and teacher
professionalism will occupy the majority of this course.
x Develop working knowledge of the Marzano and Danielson frameworkainains and how
they apply to teacher professional growth.
x ldentify specific teacher strengths and gaps in order to help develop and support job
embedded growth plans.
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x Understand and use the fundamental theories behind teacher evaluation and support for
professional and pedagogical growth.
x  Apply a 5-point Likert scale to measure and evaluate teacher effectiveness across severa
Danielson and Marzano framework domains.
The Teacher Professional: Growth and Achievement
No. TL-102
20 hours
Supported by the Marzao Teacher Evaluation Model and th®anielson domains of the
framework for teaching, a strong body of research correlated to student achievement will drive
this course. The use of a-point Likert scale will be used as a tool to demonstrate how to measuré
and evaluate teacher effectiveness across the components within the four domains of the
Danielson framework, proven to be effective measures for teaching and learning. The Marzano
framework will be offered as a solution with strategies and methods for teder effectiveness and
student academic achievement. Coaching strategies and methods to help teachers effectively
address classroom behavior, behavior management, planning, preparation, and teacher
professionalism will occupy the majority of this course.
Course Outcomes:
x  Apply the Marzano and Danielson framework domains and how they apply to teacher
professional growth.
x ldentify specific teacher strengths and gaps in order to help develop and support job
embedded growth plans.
x  Apply strategies and methodghat effectively address classroom behavior, management,
planning, and professionalism.
x  Apply a 5point Likert scale to measure and evaluate teacher effectiveness across severa
Danielson and Marzano framework domains.
Standards-Based Instructional Activit ies that Differentiate and Engage
No.324 All Grades
10 hours
Participants will be introduced to, and have opportunities to practice withdesign and evaluation
differentiated instructional strategies that engagestudents in rigorous and relevant curriculum.
Such strategies, all researcibased, will align with state and local educational standards, goals anj
initiatives. Participants will learn how to align and screen lesson plans for such activities, as well
as observe the followthrough to the full spectrum of successful implementation.
Course Outcomes:
% Practice with design and evaluation of instructional activities that engage and differentiate
x Understand how to screen lessons for standardbased activities that differentiate and
engage.
x Observe a rangef application methods to decipher various degrees of implementation to
offer useful feedback.
x Design a model and plan of followthrough to observe and evaluate successful
implementation.
Developing and Nurturing Meaningful Relationships Among Teachers, S tudents, and
Parents
No.325 All Grades
10 hours
The most meaningful relationships among teachers, students, and parents begin with
communication. Participants in this course will learn how to initiate and followthrough with
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communication geared toward emmaging and nurturing parental participation,and strong teacher
student relationships that support academic achievement. Setting collaborative goals, outcomes
and designing projects that invoke active participation are beginning points. A range ofodels
and exemplarswill be presented, with opportunities to critique and modify for specific
professional environments such as Title | workshops, parerteacher conferencesand teacher-
student conferences Before school, after school, and lunch time events wilso be explored.
Course Outcomes:
x Evaluate and screen for appropriate application to personal professional-K2
environments.
x Explore examples and design plans for parent engagement and communication.
x Explore models and design plans for betteteacher-student communications.
x Become familiar with a range of successful communication methods for nurturing
meaningful relationships among parents, teachers, and students inX settings.
Intervention Techniques for Educational Professionals in Need of  Support
No.326 All Grades
10 hours
Offering consistent and oRgoing, and ample access to resources are the systemic basics to
intervention that is scalable, and sustainable versus punitive. Participants will become familiar
with intervention geared to improving knowledge, skills and performance among teachers in nee
of support by learning how to communicate effectively, offer suppornthat is widely embraced, and
cultivate specific resources differentiated for the individual intervention needs of teachershis
on-going support and provision of resources is key to positive intervention that works into long
term relationships and skillful teaching.
Course Outcomes:
x Access a wide range of resources differentiated for the individual needs of teachers.
x Intervene appropriately after analyzing data to determine areas in need of growth or
support.
x  Align intervention strategies with specific needs of teachers.
Analysis of Student Achievement Data: Next Steps
No.327 All Grades
10 hours
By looking at multiple forms of reliable student achievementdata, district and building leaders
can actively and systematically use it to understand student performance and thus leverage it wil
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formative and summative asessments that feed instructional and administrative decisions.
Participants will learn how to turnkey this use to teachers in order to in turn make their own
informed and differentiated instructional decisions with.
Course Outcomes:
x Analyze multiple souras of student and teacher data.
x Become familiar with a range of options as a proactive response to data analysis.
x Design follow-up plans in response to data, anticipating teacher needs, expectations, and
student performance.
Designing and Evaluating Respon sive Classroom Management Plans
No.328 All Grades
10 hours
Participants in this course will become familiar with a range of strategic approaches for design
and evaluation of classroom management that responds to the needs of students. By looking at
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various settings and scenarios to include cteaching and collaboration, participants will draw
conclusions, practice with feedback, and make recommendations. The use of various teaching
methods will also include coeteaching, interactive teaching, and paitéel teaching. After reviewing
various and multiple forms of data, participants will design their own responsive management
plans.
Course Outcomes:
x Understand how to evaluate, plan and apply researebased strategies for classroom
management practices innclusive classroom settings.
x Respond to various teaching methods and models through the lens of classroom
management.
x Screen for best classroom management practices.
x Align management strategy with teacher goals and student outcomes based on best
practicesfor all K-12 settings.
Setting Up School Safety
No.329 All Grades
10 hours
Planning for emergencies, drills, and extraordinary emergency situations associated with hazard]
biological disasters,natural disasters,technological emergencies and the like. It is all about
effective preparation, putting systems in place, safety, and consistent pesnergency operations.
Facilitating coordination with local first responders to effectively mobilize all available resources
are the high priority think -throughs for setting up school safety. Participants will brainstorm, look
at a variety of examples, vet resources, and develop plans.
Course Outcomes:
x Develop working knowledge of procedures.
x Evaluate needs for training gaps.
x Design systems that align to necessary procedures and needed training to close identifieg
training gaps.
x Give and receive feedback on plans to refine them into final products for a finished Schog
Safety Plan, or a plan ready to bring to the School Safetyn@nittee for final revisions.
Cultivating Parental Involvement
No.330 All Grades
10 hours
Despite that we have them in our care for the majority of the week and of a day, parental
involvement is crucial to student classroom success. After establishiragitcomes for work with
students and their parents, participants will explore a number of examples of how high parental
involvement is cultivated. Other ideas will be brainstormed as a group, with peers, and
individually as they intersect with needs for, anl degrees of, parental involvement. Once
participants have garnered and leveraged a wealth of information, they will select appropriate
action steps and outline them into a working plan to begin immediately engaging parents in the
education of their child.
Course Outcomes:
x Examine multiple models of successful parental involvement in-K2 settings.
x Leverage examples with individual needs to design plans.
x Brainstorm with peers, in groups, and as a whole learning community.
x Give and receive feedback to worlkdeas into a final working document.
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In-Service Activities for Instructional Personnel
No.331 All Grades
10 hours
In-service can take many forms, but there is one necessary ingredient that cannot be waivered
from: Transfer. Teachers need to transfer newearning to the classrooms, and the sooner it is the
more likely it will be followed through upon. Whether it is live, online, through peer networking,
conferences, or through blended learning, the key is to design-service that has a high likelihood
of transfer to the classroom. Participants in this course will be introduced to a number of in
service activities to include online, peer networking, peer exchanges, conferencing, presenting,
and much more. All will leave with an individual repertoire of actvities to return to their districts
with.
Course Outcomes:

x  Become familiar with a range of irservice types and formats.

x Vet resources and approaches to leverage them with individual needs and budgetary nee

for in-service

x Brainstorm and strategize ideas.

x Take away a plan for irservice for immediate turnkey to the school district.
Designing and Evaluating Technology -Based PD
No.332 All Grades
10 hours
This Marzano and Guskeylesigned course will take participants through a range of design
options for technology-based professional development. A number of strategies and application
models for evaluating them will be proposed, from which participants will select as they apply to
individual district needs. Technologies will include blended learning, Intenet-based, application
based (for tablets and pads), Smartboards, open source, and thipdrty resources from which to
design and draw upon for turnkey pedagogical practices. Participants will modify strategies as
needed to be most effective for their stdf After reviewing a range of levels of PD implementation,
participants will apply rubric criteria to evaluate, and then propose changes to revise or modify
accordingly.
Course Outcomes:

x Vet a range of instructional design models.

x Familiarize with a rangeof instructional design evaluation models to include Guskey and

Marzano.

x Select design and modify for specific district irservice needs.
Implementing In -Service Activities: From Theory to Practice
No.333 All Grades
10 hours
In the in-service world, it isall about implementation. You can put the best curriculum in the
hands of any teacher, and the success behind it is all about implementation and transfer.
Part|C|pants will look at several models of irservice application, and what makes the difference in
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conferences, and through blended learning will demonstrate the keys to immediate transfer, andj
how by design theory moves to high likelihood of applicatin. All participants will leave with an
individual repertoire of in -service implementation design approaches to return to their districts
with.
Course Outcomes:

x Become familiar with a range of irservice types and designs that lead to immediate
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